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The Village Green

Virtual Public Charter School

March 1, 2012
Dear Reader:

This most recent iteration of the Village Green is truly a product of good timing.
When the school was initially proposed in 2001 it promised to “deliver to students of
choice and circumstance, technology, a community rich in human contact, expanded
roles for teachers and a powerful curriculum.” (Pilkington 2001)

More than a decade later, and after having been submitted to the commissioner
as a K to 8 charter school in 2006, the concept of a “virtual school” in Rhode Island is
poised for acceptance and the early promises of the Village Green back in 2001 are the
executable promises of the Village Green today.

In 2001 the original Village Green pilot work was done on a Windows 98
computer with Microsoft Works and a dial up modem for connectivity. MySpace and
Facebook were two years away from being part of our collective cultural experiences. In
2006 the full charter application was produced using Word 2003 with a cable modem
for internet service. Hardware was costly and the iPhone wouldn’t debut until late
February 2007; two months after the charter submission in late 2006.

Since that “oh so long e-time ago” of six years, we have seen the passage of the
National Instructional Materials Accessibility Standard (NIMAS), the establishment of
the Center for Applied Special Technology (a collaboration between MIT and Google
experimenting with the XML coding of texts) and the advent of robust online curricula
with Universal Design considerations.

Software, intended to be used by all learners, has ushered in the commercial
success of distance learning in both elementary and secondary levels as well as higher
education. To say that the e-learning world is quickly evolving is not only cliché but an
axiom as well. Fittingly enough, portions of this school’s application were written in
Mexico because “the cloud” enabled access to the draft application and all its
supporting documents and research through web based file sharing accounts.

We all know it is an amazing world of unfathomable technological advances and
opportunities and the ultimate challenge of this application is to pretend to fully
understand them and to be able to forecast them. How will the e-learning environment



truly transform education? Instead of just wanting to know the answer to that question,
this application aspires to be the question and be it by purposeful design.

The Village Green will change the structures, the delivery systems, the teacher
skills, attitudes and dispositions and the manner in which high school students relate to
their own learning and growth. In the aspiration which is an application and prospectus,
the Village Green’s goal is to build an organization which takes what we know about
guality instruction and assessment, package it in a physical delivery method which best
engages today’s young minds and then re-engineer the adult work scope to optimally
facilitate the introspection, technological skills and confidence which students need to
excel academically.

The notion of changing policy and advancing technology is one that will be
carefully addressed in this application. Policy recommendations can be found in text
boxes inserted as an aside to the application but placed strategically where the issue is
raised in the application’s narrative.

As a culture we are now immune to the rapidity of newly emerging technologies,
yet educationally, we still collectively suffer from what Toffler (1970) termed “Future
Shock.”

The result of our “future shock” is a paralysis in truly embracing technology in
schools. Inside the educational industry there is not one among us who does not value
and recognize the power of technology as a social, learning and productivity tool. We
also see aptitudes demonstrated by students which are impressive in their intuitiveness
and ubiquitous in their mischievous youthful application.

Yet, take those same techno-cultural competencies and apply the axioms of
distance learning to the current image of a school structure (which thrives on routine
and convention) then skepticism and “hole poking” questions will soon arise. Yet, where
else but in the virtual world can student idleness during a lesson or classwork be
guantified and recorded? The unappreciated paradox of distance, or virtual, education is
that inherent in its freedom and flexibility is extreme accountability.

Presenting the Village Green in a manner which speaks to the ultimate flexibility
of learning approaches for each student, highlights the potential policy implications
(while providing policy recommendations) and affirms the organization’s viability all
while asserting the quantifiability of the virtual student’s outcomes will be this
application’s greatest challenges.

Sincerely,

Robert Pi/&iryfon, FAD
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Executive Summary

» The Village Green is a bricks and mortar “virtugjthschool” which will be
located in Providence and will utilize high qual@yearning curricula to serve its
student body of which a majority will come from arbareas (75% urban to 25%
non-urban target catchment areas). This uniqueoseVith create a learning
environment hallmarked by a 1:1 ratio of computerstudents, be primarily and
physically composed of a large grouping of indiabstudent learning centers
(the Green) surrounded by conference and classspace, student informal
learning environments and administrative and schpates (the Village).

Faculty will be primarily responsible for the maeagent and planning of their
student’s digital learning, the analysis of daitalon student performance and
then serve as the scheduler of workshops, lecam@supplementary instruction
of both a remedial and an accelerated nature. dih@o$ intends to execute a
management plan which combines technology and paligation to create a
customized learning continuum for every child reliss of skill level and
ability, expand the models of school service delivavailable for family choice
options, maximize access and increase productive to technology for teens,
endeavor to form a cohesive community with iderdityl rituals within a “virtual
school” paradigm and reshape teaching while reghgfithe public school
experience.

» The Village Green will start with two grades (9 &@) with 68 students in each
grade. In the ensuing two years the school will @8dtudents in each subsequent
9" grade cohort until a maximum of 272 is reachegdiar three. Targeted
recruitment efforts will have a goal of enrollingventy five percent from
Providence, Pawtucket, Central Falls and Woonsodket remaining twenty five
percent will be recruited state-wide. There isargéted and sub-group of at-risk
students to whom this application is designed;dbiwol purposefully attracts all
learners regardless of skill level or languageipi@fcy

» The founding group is comprised of veteran comnyupétsed activists and
charter school educators from both a leadershipppedational sectors. Robert
Pilkington, Ed.D. is a long time Rhode Island caadchool leader, charter school
support organization founder, school designer getaior. Rochelle Baker,

MSW is a founder of the Textron/Chamber of Comméxcademy (1994/1995)
where she is currently responsible for Admissi@tadent and Family Relations,
Building and Business Operations and After Sch@ogfRamming. Rochelle is
also the President of the Board of Directors fostidy House RI.

Eleanor “Candy” Brown-McSwain, MSW, began her worklomestic violence
as a volunteer in Rhode Island’s first court-baBeohporary Restraining Order
Office in 1989 and is the Executive Director of Beg House RI. Candy holds a
Master’s Degree in Social Work from Rhode Islandi€ye has received the
Marguerite Beaubien Award for Community Servicenirthe Urban League of



Rhode Island. This group collectively has sixtyrgeaf Rl charter school
operation and design, alternative public schoolagament and community
based organizational and non-profit leadership atrerclusively in the city of
Providence.

The sponsor, Destiny House RI is one of the forémasimunity based
organizations in South Providence. Destiny Housel®mestic Violence
Prevention Agency for Adolescents, Pregnant & Rargeens, and Families.
Their mission is, "to empower adolescents, pregaadtparenting teens, and
families in communities of color to break the cyofeviolence and poverty".

Destiny House was founded in 1998 by Eleanor CwWRrMcSwain, a survivor
of domestic violence herself. Destiny House has lageactive organization in
the Providence, Rl community and continues to gimtiis day. Their ongoing
goal is to address domestic violence specificathpag minority groups and
provide help and support to those affected by wicderegardless of gender,
sexual orientation, religious affiliation, or age.

A virtual school of this type does not exist in Rkdsland, however, due to the
customizable nature of e-learning students who aee&leration, need to work at
their own pace with one on one assistance, aradbnighnguage Learners, desire
flexible schedules, need credit recovery, havegissbn a career in technology or
have learning styles and abilities that respond tweghe computer environment
would benefit from the Village Green experiencec@ese there is no targeted or
niche sub-group the school can be attractive ty@ach of student and family
needs. Additionally, the school’s mission calls‘i@shaping teaching and
redefining school” and in doing so the Village Gre@®nsciously engages policy
decisions found within the application as an attetmpnake actionable the
emerging policy directives (2012 - H7126) surroungdiState-wide Virtual
Education” (McNamara 2012) in Rhode Island and #xiends the notion of
“‘community needs” to include the RI educational coumnity.

The school’s learning environment is infused wébhnology and human
interaction. Students work in an on-line curriculimiboth major subjects and
electives that are assigned and customized by d&gjof mastery, benchmarked
by time intervals, where academic progress is neiezed by proficiency and on-
line time is punctuated with time in both formabanformal learning
environments. The school’'s Green is a large rooth many individual student
learning stations in a “bull pen” format. Each stntlessentially has their own
cubicle with their own computer and materials. @& perimeter is the Village, a
collection of conference rooms, lecture halls, lasms and student café
environments. Teachers will be teamed and assigmade load of students. It is
the teacher’s responsibility to assist the studetht the setup and parameters of
their tailored courses of study.



Through the hourly and daily review of student pesg data the teachers will
create opportunities for one on one or group worthe Village’s learning rooms
with the goal of resuming the self-paced modulethéGreen. Teachers will be
responsible for spotting trends among studentg@udrof simultaneous
acceleration or remediation. In these instanced gmuaup sessions will be held
in the conference rooms and classrooms as neetigtbrss working alone or in
groups may do project work in the Design Spacefe @avironments). The café
style of student space allocation offers studeexpériences in informal
environments for learning which are typically claesized as learner-motivated,
guided by learner interests, voluntary, personajoing, contextually relevant,
collaborative and nonlinear.”

Design Spaces can also support learning rich w#hworld experiences, and are
places where people can pursue and develop irdgsggiage in inquiry and
reflect on their experiences through sense makimgersations.” (Bell 2009).
While the school day will have a definition (stard stop) the school will be
open at least five hours past the traditional al@suine to accommodate flex time
schedules and non-traditional learners. The schiidbe high tech in its use of
computerized tracking (attendance, time on tasdgqess and proficiency) but
very personal in the degree which teachers knowtiteemgths and challenges of
their cohort of students.

Education 2020 _(www.education2020.com) and Giamh@es
(www.giantcampus.com) will serve as the materials iastructional backbone of
the school. Education2020 is a full high schooticutum in all major subjects
and electives which is delivered electronicallyhie form of sequenced lessons
that include a video lesson, reading and exterskamples, text to speech
capability, instant Spanish language translatiomstruction, guided note taking,
reinforcement exercises, self-monitored reviewasj instant writing correction,
practice quizzes, and assessments which deternasteng and promotion to the
next module or level only when proficiency has beest.

Giant Campus is a distance learning company whoiapees in on-line
curriculum delivery for students interested in widsign and game design. This
series of elective offerings has the potentialaf@chool within a school at some
point if customer demand is demonstrated. The cloaeacteristics of the 2020
and Giant Campus educational philosophies is todests who are motivated by
an electronic environment and who desire indepereland self-pacing will
flourish when appropriately challenged with frequeenchmarks and a
comprehensive course sequencing wrapped aroundlermand attractive web
based delivery platform which serves all learnityes and has been crafted with
seamless XML coding and universal design principlabedded. Education 2020
and Giant Campus have been built to align withGbenmon Core standards.
Education 2020 and Giant Campus are the suppliexgarchased curriculum
and not an educational management company or ehiissnseller.



The Village Green plans to execute an educatidaal which requires every
student to take core courses in major subject avbah are unflinchingly

aligned to the Common Core standards and whiclotlalfow progress through
lessons, modules and courses unless proficienoyghrthe standards based
instruction and assessment are reached. In order ppomoted, student
achievement must be demonstrated. In order foestuachievement to take place
faculty members must examine daily assessmentrackirig data and attack skill
deficiencies and ability lapses with targeted on®oe and small group lessons.
Due to the sequential nature of the on-line culuicuthe sole focus of both
student and teacher is skill attainment as dematestiby proficiency levels
within the curriculum as aligned to Common Coree B2020 curriculum, due to
its adaptability, diagnostic capability, RTI datalection dashboards and
engaging interface, is tailored built for speciapplations. Every lesson and
module is offered in Spanish for use by ELL studeBmbedded XML coding
allows for instant translations and text to speedgctions from English to
Spanish and Spanish to English as well as elevesr &dnguages. The €2020
system is designed to accommodate all learnens @ngironment of proficiency
based promotion linked to Common Core standardmatent.

The Village Green will use three tiers of assesgnigre first tier is the
diagnostic, practice, formative and summative gieficy based assessments
found within 2020 and Giant Campus curricula. $&eond tier is Global
Scholar’s Performance Series, which is a compuedriadaptive, longitudinal and
externally scored assessment series in math, iggadch language usage. This
battery, given two times per year, is nationallymed, robust in its longitudinal
data collection and completely web based. Globhbe is coincidentally the
vendor charged with developing the state-wide Iki®ugh R2T funding. Lastly,
NECAP or PARCC will be the summative metric usedh®y/school as part of its
RIGL Title 16-77 obligations and charter renewaitpcols.

The business plan is similar to the one found Ireosimilarly sized charters such
as Beacon Charter High School for the Arts or thél&rses Institute Middle
College. Reaching an economy of scale in the mhdgb two hundred’s with
regard to student enrollment, leasing a low castif, covering capital costs
with Charter School Program grant funding for plagrand implementation,
maintaining a balanced teacher corps with regasiz®and salary level,
purchasing cost effective and outsourced speciaicgs and hiring specialists as
consultants can allow a small school to sustaingiod. Financial management
will be initially outsourced to a CPA or accountifign and the school will
comply with all reporting and auditing requiremeéth regard to potential
partners, the interest in high tech careers arfthteal education is keen and
timely and there are both private and public fultdsised in the establishment of
distance learning or virtual school programs.



Section | - Mission Statement
The original and ultimate mission statement of\fiilage Green is:

The Village Green exists to advance individualieddcation and family choice by
maximizing technology, creating community, reshgpéaching and redefining school.

The secondary mission statement of the school @setl in language attempting to align
with accepted mission metrics expectations is:

Every student, regardless of past experience arecirdesignation, will academically
progress within an e-learning framework at a measuannual rate, under the watchful
guidance of a caring teacher, with the support ebenmunity of peers and will
outperform their traditional education sub-groupucerparts by at least 10% on all

state-wide standards based performance assessments.

Section Il - Statement of Need

In 2001, Corine Hadley, then president of the dtal Association of State
Boards of Education issued a landmark report edtihy time, any place, any path, any
pace: Taking the lead on e-learning polidthis report foretold of the coming
educational revolution in distance learning andetydzhools. In very clear terms the
NASBE alerted its members to prepare for the s@oniimg day when public education
would come full circle; “from the one room schoadlise to the any room schoolhouse”.

The report was issued after six days of study gmnferences in Alexandria,
VA and Washington, DC during January, March anceXfr2001. Central to the
recommendations of the study group was the nohahrhember state boards of
education should be encouraging the growth of ezieg.

“Having examined the emerging evidence and consditfte doubts and
cautions, the NASBE Study Group on e-Learning astetl thae-learning will improve
American education in valuable ways and should bawersally implemented as soon
as possible ... State education policymakers shoelides the opportunity to take the
lead and move decisively to assure that e-learrspgeads rapidly and equitably, is
used well, and strengthens the public educationtegs.”
(Italics and bold face added for emphasis by th&RE)

Currently, Organizations such as the NASBE andrternational Council for
Online Learning (iNACOL) continue to inform theirembers and the educational
community about the e-learning revolution. In Oetobf 2006 in Louisville, Kentucky at
the NASBE annual conference, “The Changing Fadeneérican Education,” a
presentation was given on Sunday th8 a4 “Alternatives to Traditional Public
Educatiori. The workshop called the growth of home schoddients and the rise in
cyber schools “two of the biggest developments tivedast decade in alternative
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education” and the workshop’s goal was to “expltbeimpact they are having as drivers
of change in creating a new vision of schoolinthia 2£' century.”

In November of 2011 in Indianapolis, Indiana, iNAC conducted its annual
symposium and Executive Director Susan PatrickBwatd Chair Tom Vander Ark
presented their paper entitladithorizing Online Learningvhich was prepared for the
National Association of Charter School Authorizénsthe paper Patrick and Vander Ark
wrote, “students should be encouraged to go amndas fast as they can. Schools should
be rewarded for accelerating student progresse$Sgitould create innovation spaces for
competency based models, where funding followslktid and is outcomes based.

Online learning, credit recovery, and blended sthuomels offer innovation spaces for
converting the system to student centered models.

Thus far in Rhode Island there have been modg&trawents in distance learning
and they have been implemented as a value addeobo@mts to traditional schools.
There has been no local or state supported end&aeozate a stand-alone virtual school
that harnesses the power of online learning wiiteikaneously and purposefully
creating a vibrant and real community of learners.

The National Alliance of Public Charter Schoolpads that in 2010/2011 there
were 4,909 charter schools operating in forty sphes the District of Columbia. Of the
4,909 charters, 361 were virtual schools. Of thig/fone chartering regions in the United
States there are thirty which have virtual scho®&ode Island has none.

From a national perspective virtual schools arevgrg steadily. iINACOL looks at
the growth of virtual education across all edugaicectors and just not charter schools.
On its 2011/2012 dashboard of national statistiesshowed the following

» State virtual schools or state-led online learnmggtives exist in 40 states.

» State virtual schools had about 536,000 coursdlerents in 2010-11.

» 30 states plus Washington DC have at least oniffiod online school operating
statewide.

* About 250,000 students attend full-time online sdho

The number of students of both “choice andutitstance” who, along
with their families, are searching for a public edtion that is non-traditional and
responsive to their special needs is growing yedflyr families who desire to stay in
more traditional public choice schools the stasg$een charter schools offer a sound
alternative. However, the charter schools in Rhstiend have a waiting list that is
larger than the present total enroliment in altestx schools. There are simply fewer
seats in schools that are attractive to familiekilog for an educational experience that is
more responsive and adaptive to their needs treae tire students to fill them. The
chances of enrolling in a unique and adaptive Bidiool which has the methodology of
a virtual school are currently non-existent.
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In perfect alignment with the Rhode Island Cha&#tute

The law requires that charter schools be authotizegtcomplish all of the following:
improve pupil learning, increase learning oppottiesj encourage the use of innovative
teaching methods, create opportunities for teaclpeoside parents and pupils with
expanded choices, be accountable for measurallergtbased academic results and
encourage parental and community involvement. Milage Green meets all seven
criteria while pushing the definition of how Rholdé&anders view what a school is and
can be.

Additionally, the Village Green fulfills a need Wwitegard to policy implementation
and policy review. Issues such as certificatioteathers, open windows for rolling
enrollment, fractional funding, funding through gress payments, competency based
chargeback systems and inter-school system acaeptdicredits and competency based
credentials regardless of seat time expended kiale funding battlegrounds. States
such as Wisconsin, Florida, Minnesota and Utah laivecently passed laws creating
innovative funding and staffing models for theirtwal schools.

Section Il - Accountability
Charter accountability

Above all, the school views itself as being mastcaintable to the students and
their families. The greatest indicator or measifreuccess and progress will be the
continued confidence shown in the school by thbsedesigned to serve.

Contained within the structures of both the baard the administration are
charter fulfillment committees. These groups wadtively monitor the schools adherence
to the principles and tenets found within this doeat and any subsequent amendments.

The school recognizes and appreciates the vakaitfusefulness of the current
RIDE data collection and accountability system posglsesses a genuine commitment to
being part of that meaningful and evolving systdraahool accountability. As required
by law, all mandated tests (NECAP aligned with G&&g soon to be implemented
Common Core Assessments), data collection inigatand reporting protocols will be
followed. Specifically, this includes NECAP andhet state tests, SurveyWorks! and
regent’s charter school regulations.

Additionally, the school will employ an externaligored assessment that is
longitudinal in nature. A test battery such asReeformance Series from Global Scholar
will give the school baseline and improvement diata student by student context in
math reasoning/problem solving, math computatiangliage usage and reading
comprehension. By developing independent and todigial data on each student's
academic development the school can assess iteapnand modify it to meet
demonstrated student needs.
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Public accountability

As required by law, the school will report to temmissioner and regents on at
least an annual basis.

Additionally, the school will report to any sendior host district as requested.
The board's meetings are subject to the open nysegw.

The board principle of ensuring a transparenaphefbudgetary development and
approval process is advanced by the broad based-omkf the board and the key
committees of both the board and administration.

As an independent LEA with non-profit status (®803) the school will be subject
to the quarterly summary reports by the RI Statditon General and the Internal
revenue Service as well as being subject to its iodependent audit performed by a
Certified Public Accountant. The school's UCOAadaill be part of its annual state
reporting and audit.

SMART Accountability

A broad range of learners from around Rhode Islaotdwith a concentration in
recruitment in the urban areas, will be members wbrant and social community of e-
learners. The school’'s accomplishments will begecificallylead the entire student
body to greater heights of skill proficiency intaredards based and on line curriculum.
Located in a physical plant unlike any other pubtibool, the Providence campus will
have large learning centers and smaller desigresgaacreate a modern and work-like
atmosphere. The faculty will be responsible to rmrand customize the on-line
curriculum and to gather students in small growpsdrgeted assistance or remediation.
Their teaching will be an immediate response tdestti performance data.

State approved standardized psychometrics as aublbyzthe Transformation
Office’s charter school accountability will be theeasurablecurrency. Other internal
metrics, such as Performance Series, 2020 evabsatr SurveyWorks!, will be
tendered in accountability discussions as well.

The goal of opening the Village Green is immineatiginabledo to the unique
nature of the school’s program, the current intaresharter school enrollment and that
the economic advantages of running a virtual scheallze a cost savings of 10% to 15%
per year. (Patrick and Vander Ark 2011)

The goal of opening the Village Greerréslistic given the nature of the
attainablegoals.

The Village Green is bottimely and tangiblén that Rhode Island needs a virtual
school option to advance the research and develupionection of charters.
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Section IV — Educational Program
Philosophy

The founding group’s fundamental core belief &t education of the young is the
primary responsibility of the culture’s adults; tltaeating great learning environments
which are singularly focused on providing expandpdortunities to young people and
designed for the sole purpose of the continuectbretint of their lives and communities,
is our solemn responsibility.

With regard to educational practice, the valuesgitoup holds to be foundational
are that every child and parent has the right tmmsh a form of free and compulsory
public education that is most appropriate for treerd that a wider variety and larger
menu of choice options should exist to facilitdtese decisions.

Furthermore, schools should be designed arouneéstueted and that technology
should be embedded within the school’s cultural pediagogical organizational design
in such a way that its use becomes transparem@neither the showplace, panacea or
nuisance that it is today. While technology existsvery school and its use wide-spread,
is not omnipresent. Technology is still an ancyllar the teacher driven classroom
setting.

The group also believes that given the proper enuient all students can utilize
technology to reach their academic potential. Teeglwhen freed of the necessity to
construct lessons aligned to a set of standardsetead dedicate their time to the
analysis of student progress data and then custdimizach student either the
remediation or acceleration needed. Typically, teaex spend time in lesson creation and
assessment tabulation (in addition to class ro@thieg) and simply don’t have the time
or tools needed to truly differentiate.

However, given the on-line curriculum and shortleyassessment, combined
with daily face to face rotational work, more peralized progress and skill attainment
can be achieved. Even the most formidable teacherisvable to create, teach, assess,
analyze and then create individual plans baseti@analysis of the “student by student”
data cannot guarantee that 100% of the lessonmarersally designed, presented using
Bloom’s taxonomy, engaging to all learning stylesl &nstantly translatable into twelve
languages. Current educational software is abtitthis and we believe that each child
and family should be able to choose this mode lodasling.

We fundamentally believe that the current organrat structure for the delivery
of instruction (the teacher as the sole delivefauariculum) is sub-standard to the
concept of the teacher as manager of curriculunstiadent learning, assessment and
proficiency based promotion or advancement.

We hold core the belief that grassroots and comiywnganizations can excite
and motivate the voiceless in efforts to creatatgcbange. Community Based
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Organizations designed to serve a different missamnaffect even greater change by
supporting other missions as well; especially wiencore fundamental principles of
both sponsor and school is this that positive ceardy comes through education.

“What does the research say?”

There is a rapidly enlarging amount of researclistance, virtual or on-line
learning. Oddly, the constant trend which runsulgiothe e-learning research is that
there’s not much research on e-learning yet.

There are some tangible recommendations on whiggsregood on-line learning
experience or on-line based school; high quality aigned curricula, flexibility of
access, highly quality leadership and governamepoitance of equipment repair, issues
of connectivity, high degree of socialization, teaictraining, tied to state assessments,
etcetera, etcetera.

The research is telling us that there’s not mesearch for two reasons: the first
being that current research is currently definimggub-sectors and parameters of e-
learning for further study (socialization, managetrend operations, policy implications,
authorizing factors, or developing case studigadi¥idual schools) and that the time
and opportunities for summative assessment datpaason have not yet occurred.

However, there is a rich body of evidence whicysdhat e-learning is growing,
there are emerging best practices, authorizers todee aware of types of schools and
trends and that the on-line experience for theestughould allow for the fullest use of
technology by every student and that school strastaan shift adult roles to best need
the widest array of student learning styles possibl

In looking at research, it became clear that itrgueading organizations had
done the most comprehensive work on e-learningadti research for the structural and
pedagogical foundation of the Village Green comesifthe National Association of
State Boards of Education (NASBE), the Nationalossstion of Charter School
Authorizers (NASCA), and the International Assoicatfor K12 On-Line Learning
(INACOL), the Innosight Institute and the FoundationExcellence in Education.

The Innosight Institution’$he Rise of K12 Blended Learni(2011) was funded
by the Charter School Growth Fund. The Innosightitate is a think tank founded in
2007 to promote the theories of Harvard Busine$®&8qrofessor Clayton Christensen
in order to find solutions to social problems. Tiearter School Growth Fund invests
philanthropic venture capital into the country’glmest quality and highest performing
charter schools in order to expand their impaatderserved students.

The reportDigital Learning Now!(2010) was published by the Foundation for
Excellence in Education and is an aggressive peaming report. Co-chairs of the
Digital Learning Council, Jeb Bush and Bob Wisetitfer governors of Florida and West
Virginia respectively), commissioned the reporygiat input and gained support for its
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findings from Kevin Chavous (BAEO), Joel Klein (NYS), Dane Linn (NGA), Gregory
McGinty (Eli Broad Foundation) and Susan Patriglesgdent oiNACOL.

In early 2012 the NASBE announced that the WeRwagrers Policy Study on the
Role of Technology in Schools and Communities tbdgin focus group work which will
be unveiled in October 2012 at the NASBE conferencghicago. The NASBE
undertook the study because the digital age hasnthed our children into a world
where they no longer function on a daily basis withsome form of communication
device.” The study’s rationale further goes ongoount how, children, parents,
communities and businesses have shifted to thaned on technology and schools and
districts must also do the same in order to prepargents successfully in the digital age.

Specifically addressing the need to study e-leggrthe Weaver Rogers work will
focus on four key areas in the report. The fidsting Technology to personalize teaching
and learning for all studentsxists because in the NASBE's opinion, “sincechlldren
do not learn at the same pace a reliable systgrargbnalized learning is essential and
will rely on technology for effective design andidery of instruction, particularly with
the common core state standards designed as apsogt of learning.”

Weaver Rogers (2012) also is focusingrvaparing students for computer based
assessmentmnd will work to “identify the capacity and statkreadiness of current
classroom instruction for these new summative assests as well as the use of
technology-based formative assessments that pravichediate and constant evaluation
of student performance.”

The third priority of Weaver Rogers (2012) will tzelook atincreasing teacher
capacityand explore how, “Tech savvy classrooms will regj@ngoing training and
retraining in the use of technology.”

Lastly, the NASBE study looked at the, “Role of gthool irMedia Literacy and
Digital Citizenshipfor its critical need to help teachers and stuslérdarn how to navigate
social media in ways that are academically enriglaind ethical.”

In reviewing the 2012 critical work of the NASB&S transparent to see how
virtual school experiments are critical to shapadgicational practice and policy.
Whether it is in tech as a personal learning tealying the need for higher computer to
student ratios or increasing baseline computelsskilmake assessments like PARCC
reliable as well as valid, the need for specifaxcteer training on tech use in the practice
or helping students to use the digital capacityair fingers tips for the greatest
educational gains it is imperative that R&D be perfed on a manageable but
generalizable scale as soon as possible in Rhtzdells

The National Association of Charter School Authers has published a wide
variety of policy briefs surrounding e-learning astdarter schools.



16

Susan Patrick and Tom Vander Ark (2011) wrote ASEA Viewpoint,
Authorizing On-line Learninghat, “In this decade, American education willfsfriom
print to digital, from flat with sequential conteiostengaging and adaptive, and from
batch processing to personalized learning.” Thepoort is very positive towards e-
learning and aggressive in its recommendationsirfstance, “all students should have
access to online learning on a full or part timei®d and that, “states should not limit the
number of operators.” But, found within the aggresgolicy declarations are concepts
which are very supportive of schools like the \{kaGreen. The new roles for teachers in
blended model virtual schools are seen as, “thedidxth online and face to face
teaching.” Given this dynamic context, states sthowgt attempt to prescribe teacher
roles. Online and blended learning schools oftendifferent staffing models that make
traditional class size models obsolete. Differéatieand distributed staffing leverages
teachers across a larger number of students.

Additionally, Patrick and Vander Ark states, “gcilitate choice options at the
course level, fractional funding should follow ttedent to the best educational option.
Choice course allows students to assemble a tiphfom multiple providers, ensuring
guality and personalization.”

E-Learning Policy Recommendatic: Virtual Schools which use theiL
capacity to serve students on a course by cousé&artional basis
will have the funding formula’s “tuition” amount fow them
fractionally, but only after completion of the setkd course.
This “chargeback system” or “competency based fugdnodel”
would encourage part-time enrollment, completiod achievement.

Patrick and Vander Ark (2011) also say that, “stuts should be encouraged to
go as far and as fast as they can. Schools sheuleMmarded for accelerating student
progress. States should create innovation spacesfigpetency based models, where
funding follows the student and is outcomes ba®edline learning, credit recovery and
blended school models offer innovation spacesdarerting the system to student-
centered models.” Furthermore, they say, “Onling lalended school models can provide
access for every student in America to the bestathn and teachers available.”

Staker (2011) wrote thRise of K12 Blended Learnirigr the Innosight Institute
and describes blended learning as, “a classictisuinnovation with potential not just
to improve the current model of educational delpaut to transform it.”

When describing blended schools, Staker writetsttigy are a combination of
online learning with face to face teaching and thate are numerous models. To depict
the models found to date Staker constructed thexmatFigure 1.
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Figure 1. Blended-learning matrix
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Everything shaded gray represents blended learning (see Figure 2). The red perimeter and points
on Figure 2 relate to programs that are not blended learning. The blue point and perimeter also
relate to programs that are not blended learning, unless students enrolled in those programs “self-

blend” by simultaneously enrolling in a traditional brick-and-mortar school.

Figure 2. Examples of points on the matrix
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The Village Green Virtual School would be placedway between points A and
D, squarely between the traditional brick and mrastdnool with no online and a brick
and mortar virtual with 100% online time (see Fegdrpopulated with various virtual
schools in the Carpe Diem Virtual School descriptiothe Required Documents
section).

Additionally, Staker (2011) defines blended virtsahooling as, “any time a
student learns at least part of the time at a sigest brick and mortar location away
from home and at least in part through online dgiwvith some element of student
control over time, place, path and pace.”

Watson (2009) wrote ilNACOL'’s Policy and Funding Frameworks for Online
Learningconclusion that, “online learning may also be ohthe truly transformative
influences in all of education, because many orpiolecy issues cannot easily be
addressed without looking at education as a widlese issues include: funding based
on attainment instead of seat time, student pregresased on outcomes instead of
social promotion, enhanced data throughout edutatiove to cross-curricular mastery
of benchmarks versus siloed mastery of standangisedy course, expanded
opportunities for credit recovery, and servicettoigsk and special populations and the
most effective deployment of excellent teachers.”

In Digital Learning Now(Bush & Wise 2010) characterized the blended Iearni
environment which the Village Green embodies tage‘Essentially, the best of both
worlds combined into one education.”

e-Learning Policy Recommendatic the results of a virtually
based course, regardless of the length of timentetkkeeach
proficiency shall be recognized as a fully creditedrse with
Carnegie units attached by all LEAs

Curriculum and Instruction

The curriculum will be the online curriculum asgtished and supplied by
Education 2020 and the curriculum for special @lestwill be Giant Campus.

The recommended program of study found in the Requbocuments section
appears to be pretty typical. As constructed bgddielg courses within the Virtual School
Suite of e2020 it’s designed to fulfill Rhode Isliagraduation requirements with regard
to years of math, English, social studies, scienelestives, health and foreign language.
There is not a college admissions officer who wddde a hard time deciphering the
course sequence or credit values. It looks trathlibecause as a written curriculum, it
would be.

The fundamental issue with “curriculum” that th#ladge Green purposefully
attacks is not an issue with the validity of eittiex content or the standards of most
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curricula, but rather the manner in which way s¢dstructure themselves, deliver the
instruction and demand synchronicity in studenfipiency attainment while recognizing
the inherent a synchronicity in student actual sitthinment and progression.

Education 2020 was chosen for the curriculum duéé experience they have in
not only producing high quality e-learning currigoi but in their pedagogical approach.
Each lesson in each module in each course is baimdth a series of reinforcing
strategies. The core lesson structure of e202@iBmedia lesson, vocabulary
development, video lesson, online content, jouacélities, quizzes, short cycle
assessments, unit tests, formative assessmentceraomework, gizmos, labs, and
essays/written genre responses.

The curriculum designer is Education 2020. Foundei®99, Education 2020
(e2020) offers a Virtual School Suite of over omadired and fifty courses all with
multiple units and lessons which are highly intékes; customizable, and
individualizable where mastery levels can be sdteach student offered a prescriptive
study plan.

In addition to the core curriculum, e2020 has gdenodules for credit recovery,
online/virtual for those unable to attend schodll.EEonsiderations in that all materials
are translated in twelve languages throughout ttheal school suite, advance placement
offerings, embedded RTI functions and test preparahodules for GED, PSAT, SAT,
ACT, Accuplacer and Compass.

Please see the Attachments section and not the&iredd>ocuments section for
the course syllabi for all courses to be taughtear one. Additionally, and because of its
proprietary nature and sheer file size volumenilneh more comprehensive Common
Core standards alignment and scope and sequengmédots must be additional
documents as is common with voluminous curricuauinents from leading publishers.

In this charter application the e-learning firma@i Campus is referred to as a
potential value added suite of course offeringanGCampus is an affiliated e-learning
curriculum with e2020 and specializes in websitggle C++, flash animation, 3D
modeling, digital arts, game design, CAD, audioieagring and flash game design. The
goal would be to offer these options to studenis esurse by course option to either
extend their learning into new areas of interegbaerve non-Village Green students on
a course by course basis for PBGR purposes, cesdivery, electives not offered at their
designated school or even adult education progr&mast Campus is not the core of the
program, however, given the environment that tHaygé Green is trying to promote this
genre of educational niche instruction may provbdattractive to many.

As a partner with e2020 we will be relying on thentontinually upgrade and re-
tool their curriculum, standards alignment, cow8erings, multi-media presentations
and the like. While this may not appear like a &lpath” it is a path which depends on a
corporate continuous improvement cycle for a wsthblished firm in tremendous
growth industry. The same is true for their partiven Giant Campus.
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An outside firm would be hired to do an annualgpaon audit to evaluate the
curriculum and its implementation. Because thisuish a new type school and current
models don’t exists by which to assess Virtual $théor the state level the Village
Green would be the pilot site for the roll out bistwork. In the construction of state
approved metrics for virtual programs the Villageeéh would partner with RIDE to
develop these tools or the school could hire asidetfirm with experience in evaluation
of virtual programs to do the yearly audit. Howewuerlike traditional schools, the
absence of this application’s process and procedores-learning evaluation is not only
and condition for the Village Green but rather &ing national issue as well.

e-Learning Policy Recommendatic Charter School Program grant
allocations for virtual schools should include ig@tion enter into
an online performance audit and are supportedisretifort by
additional fundin

The €2020 curriculum is fully aligned to Common €d8cience and History are
calibrated to the NECAP GSEs as well.

The key individuals responsible for the instatlatand implementation of the
curriculum is the Superintendent, the Chief Acade®ificer, the faculty, the
Information Technology Specialist and in that indual’s oversight, the Operations
Officer.

Instruction

The 2020 educational model for instruction emltkedgrinciples of Universal
Design for Learning into its foundational framewofkis is a critical nuance that makes
conversations about e2020 and special populatraredibly easy; the system works for
all learning styles. Over the past thirteen yelaesinstructional designers, content area
experts and highly qualified teachers preparescandtructs courses of study with
unique scopes and sequences. By layering UDL pleiwith the Quality Standards for
Online Courses, as evaluated by the Southern Raigtatucation Board
(http://www.sreb.org/), e2020 has aligned all #sises to the Common Core standards
in advance of the implementation of PARCC.

Education 2020 designs each lesson with studeniées objectives that
maximize the use of Bloom’s taxonomy of Learninghizins. Lessons are designed to
provide each student with an optimal learning elgmere which is unique within that
course. Students’ progress through each lessonavgties of activities including: direct
instruction multimedia presentations, vocabulastrnction, interactive lab simulations,
journals and essay writing, applied learning atéisithat includes projects, design
proposals, case studies, online content readindgnamework/practice prior to any
formative assessment. Short cycle assessments,tégps and cumulative exam reviews
are administered to reinforce content mastery po@ student taking a summative
assessment.
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At this time e2020 is serving the needs of 500 &0dents in forty four states.

Worthy of re-stating is that the role of the teaxcbhanges from “the primary
giver of instruction” to manager of data, flexilgeupings, remediation efforts and
assessment schedules. There is a single instrattizethod rolled out an infinite number
of ways; teacher as coach, online instruction, fadace rotational reinforcement and
extension and/or remediation and accelerationsassnt and proficiency triggers
completion and advancement plus the use of Degigees for informal learning.

The instructional methods support high standaedsiise progress is not made
until skill proficiency is reached. UDL considerats and remediative coursework makes
tools like €2020 the most accessible and appr@paatriculum for students who are
diverse learners, at-risk of dropping out due &ltrrecovery needs or English language
learners.

Teachers must successfully complete the e202@iricamodules as a condition of
their employment. The current RIDE EES is flexibleough to be adapted to the virtual
environment. Teachers, regardless of their wotkénLearning Center or Workshop
Centers, will be certified and their Student LeagiOutcomes must be in alignment with
school priorities and their performance or they wit have their contracts renewed.
Teacher evaluations will be performed by certifiedividuals experienced in the use of
the RI system.

The school will ensure that teachers are profidieie use of the instructional
methods because it will be mandatory training waitthieir scope of work, contained in
the faculty practices guide, employee manual asdrggion of general duties for
teachers. Teachers not proficient in the use o2@2dll be not recalled.

The professional development series offered by @29an-site, web-based and
continual. All teachers will receive at least 3twin 2020 training before working
with students and the focus of the PD will be uisgata, differentiation tools, and
assessment tagging and web administrator.

e-Learning Policy Recommendatio Because there is neither a RI certificate or
endorsement for Teacher of Virtual Education, ralege courses and teacher traini
modules designed to train teachers in virtual emvirents, Virtual Schools (who havj
unique and mission critical needs for highly skilteachers) shall be allowed to hirg
teachers as sixty eight day long term substitutelsrat as regularly appointed teachers
from day one

O o
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Discipline

Please see the student discipline code in the ReyDiocuments section. It is an
updated version of a charter school code of concluetritten by Jennifer Wood, Esq.,
former Chief Legal Counsel for the Department ofi€ation, Alyssa Boss, Esq., of
Hinckley and Allen and Robert Pilkington, Ed.D.
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The Code of Conduct bears no provision for thegdl expulsion of a student.

The Code of Conduct is protective of student dwegss rights regardless of the
student’s designation. Federal education regulatomers the process for manifest
determinations and suspension limits for studertts \&zPs.

The Code of Conduct outlines the involvement aghits of the parents of
students, the reporting responsibilities of teaglagd the progressive levels of action.

Paramount within this conversation regarding gisee is the school’s assertion
that discipline is best handled through restorgpirgetices and not the prescriptive and
legalistic set of punitive repercussions which memnifested through the legal necessity
of having a codified and school board approved ajamnduct or handbook.

The Restorative Practice Model (advisory circlesgigline circles, tardiness
circles and inclusion in Family Care and CommumRi&ytnerships or FCCP) is the ritual
structure of the school’'s Advisory system and @-@ctive in nature, non-violent and
non-punitive in orientation and seeks to estaldisipathy for the others which negative
behavior affects. It is in full implementation AetRI Nurses Institute Middle College
and will be brought to the Village Green as well.

Assessment

While teachers have the primary responsibility a@&sessment which tailors
instruction, it is the school’'s CAO who will haveetadministrative responsibility to
oversee the assessment system

The foundational basis for every assessment is¢heol will be outside validity.
To that end, assessments, while given in-housalesigned and evaluated by someone
else other than Village Green faculty. Concepydiiis is a sound practice because it
leads to reliable data being developed whetherdhily engagement data, short cycle
assessment data, diagnostic data, formative assetsswithin e2020, formative
assessments to validate district trends (Perforsn&ecies) or NECAP/PARCC.

Through the web based tools of €2020 the progresach student is immediately
known to all stakeholders. The system allows vayylagrees of depth of knowledge
(administrators can see everything and rightsfarination access become more remote
for each layer of user) of student progress tstakeholders; students, parents, teachers,
supervisors, administrators, etc.

It is important to communicate that when it corteethe caching of data to inform
and tailor instruction, the e2020 system has tli@yato generate progress data on each
student including idle time while online. Pondes tmplications of a system so
sophisticated that a student’s “idle time” in schis;mow quantifiable. Then add to that
the layers of data around progress, proficiencgymetion rates, internal formative and
summative course data as well as the externaligddBlobal Scholar Performance
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Services and then NECAP and PARCC. The assessystatrs of on-line learning are
so robust and profound that the question becomilsavo will you assess students but
rather how will a school handle its abundance?

Global Scholar was chosen as a NECAP/PARCC pradieicause it is an on-
line, externally scored, adaptive and aligned assest tool which reports not only
student level scores but cohort, teacher and cligterformance. Unlike NWEA,
Performance Series is 100% web based and thecedewin loading of test packages.
Additionally, Global Scholar has been awarded th&ract to implement the RIDE IMS
system through R2T funding and the seamless eatstatransfer to the state system is a
concern with alignment of designers and vendomsgaipotential plus.

Presently, there are no plans to have, otherphactice/homework, assessments
which are internally evaluated or even develop&icher time is not used in being the
developer of teacher made assessments (which nmragynot gather credible
information). Instead, all of the assessment dattegther linked to daily/hourly
individual student performance data or summativéop@ance data for the entire
district, will be externally designed and evaluated

A school which incorporates into its culture assesnt, which is tied to student
performance on a daily/hourly basis on how he eristprogressing within a given
lesson or module, and then have the teacher usdateato tailor instruction and
remediation, is the most meaningful and practipgr@ach. As simplistic as it seems, on-
line learning systems create such “rich data mimé&iformation, specifically designed
to facilitate shifts in instructional practice ostadent by student basis, that answers to
guestions about meaningfulness and practicalitygelfesvident.

Both 2020 and Performance Series include repdrich include absolute skill
levels, gains/losses and year to year comparisordidtrict level type reporting.

Parents will use the e2020 to monitor their sttidgsrogress through the online
application meant for them. A complete picturetofdent performance, including
engagement at school, is available daily. Studeiltsise similar dashboard type tools to
monitor their performance daily. Teachers musttheaeal time data on student
performance to help remediate, offer re-teachin@pdpinities, assign to Workshop
Centers for additional targeted group work andather information for purposes such as
RTI. School administrators will use the informatiomn a variety of uses; from teacher
evaluations to parent conferences to public relatimaterials ... evaluating a constant
flow of assessment data is the central tenet wititdrentiates the Village Green from
all other schools.

The Board of Directors will use student assessrdata to inform their decisions
regarding employment and continued use of e202hgiother curriculum or product.

Assessment, at very deep levels, is not mereketrbut embedded within the
design of both the curricular and instructional elsf the Village Green and e2020.
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The philosophical underpinnings which created systkke 2020 are that only real time
and valid data can truly help teachers to adjush student’s educational program and
that school improvement efforts can only be gentfitieey emanate from reliable and
solid data that is externally designed, timely #matoughly aligned to standards.

Section V — School Management
School Development and Oversight

The role the sponsoring agency will play in theelepment of the Village Green
is the exact one envisioned by the legislatured®@81 A qualifying not for profit
community based organization helps to develop taeter school by serving as an
interim fiscal agent until the school has develope@wn identity and fiscal ties are
severed. However, the intent is also that the spdmss a mission so aligned that it binds
itself to the school as a continued guide and drien

In the Village Green’s plan the school will hoteetcharter and not the sponsor.

While Destiny House RI will not manage the schoulill have seats on the
board, however, those seats will not comprise aritgj

The extent to which various constituencies williststhe board in its decision
making can be best illustrated by the proposedeelevember board composition:

Constituency Number
Destiny House RI 3
Parents of Current Students 3

Not for Profit Community Rep. 2

For Profit Company Representative 1

University Reps/Schools of Technology 2

Per RIGL 16-77 Charter School Boards are open pualdies and as such any
party has rights to be heard at the school’'s bowetings. Additionally, any challenge to
a charter school board’s decision is appealabllee@ommissioner. Notwithstanding
these pre-existing due processes, the school’srestnation would attempt to mitigate,
through application of clear, fair and publishedig@o any complaint that a colleague or
parent may have. All official school policy manuffarent Engagement, Faculty
Practices Guide, Employee Handbook, etc.) wouldainrtanguage informing
individuals of their right to due process and infiagrg them of the process by which the
school’'s board chairperson can be informed.
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E-learning policy recommendatic — virtual charter school board
meetings should be streamed, cached and posted
within the school’s public web presence.

No, an independent auditor has not been contragteédn a formal manner.
However, the firm of Dittmar, McNeil and FerrolitGPAs, who are knowledgeable
about the Village Green and have audited many ehachools in the past, have been
notified. The plans to obtain an auditor would béssue a Request for Proposals and
judge each respondent on the merits of cost, seand expertise.

Board Development and Governance

Resumes of key founders can be found in the apypehidere are no resumes for
board members as no formal requests have beerdigSnee the application is published
then board members will be solicited and their sieais can be informed ones having
read the actual charter application. This inforomatvill be submitted well prior to a
Readiness Criteria deliverable.

The Village Green Charter School’s structure astafor-profit corporation
(eventual 501c3) relies on a board with decisiokRingapower and an administration
with powers to implement board will. The board wdéliberate on, and after seeking
input and consensus, produce policy which will deaurricula, staffing and financial
decisions. The administration’s role is to “acgwod employment” and execute the
board’s policy decisions. Board members are notpsorsated and administrators are.

Support of the school’s mission comes from bo#“tiearts and the minds” of
the board members. Paramount to remember is th&inydHdouse RI has a long track
record of dedicating itself to the pursuit of nanlgnce and domestic abuse prevention
in Providence and specifically South Providencereliieis housed. When one considers
that social justice is a major factor for the ci@aand support of charter schools it is
critical to realize that one of the premier orgatians serving the neediest in RI, and on
some of the most critical of topics, will serveaasrge constituency on the board. The
school’s dedication to serving students of urb@aswill be true due to the ethical
guidance of the sponsor’s voice. Secondly, panehtsare the child’s first and truest
teacher (and whom will serve as fierce advocaggmkesent a sizable portion of the
board. In matters of finance and business manageimene are seats for leaders of both
for and not-for profit corporations. Lastly, sefdsuniversity representatives from fields
of technology have been reserved. It is the hoghkisfauthor that like-minded futurists
from our local colleges and universities can gathién this board to help facilitate a rich
conversation, and actionable policies, surrountliiegmplementation of e-learning.

E-learning Policy Recommendatic — Virtual School Boards, or their
Advisory Board Subcommittee, need to have reprasentfrom
collegiate schools of technology
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At board meetings and board sub-committee meetiegsrts will be given by
administration or other sub-committee chair. Whengossible, committees will have
non-staff as chairperson (for instance a paretti®f. AC), who will communicate those
activities to the board. Both formative and sumretssessment results will be reported
to the board in a format known similar to the dasrd concept. Triangulation of
assessment data (either e2020, NECAP, Performamees®r PARCC) will be done for
the board with regards to teachers and studentsvéindform educational policy and
staffing decisions.

The annual board retreat will allow returning llbarembers to orient new
members to the functioning of the model. Typicathys all day event occurs in August
and is combined with the major board meeting ofyiar; the pre-opening status report.
Additionally, there may be a manual assembled bybthard which is comprised of basic
info, norms and by-laws. Creation of this delivéeals a board prerogative.

While improving the quality of its work will be afnportance to the board, any
decisions regarding timelines, assessment toolenpal consultants or improvement
plan templates are their prerogative. However, soomebination, or all of the above,
would most likely be employed at some point in tipyethe directors as part of their
improvement cycle and natural introspection.

The RIDE Educator Evaluation System would be treduation system used for
teaching, and administration on both the schooldsitict level. Taking into account
student assessment, professional practice andsgrofeal responsibilities, the evaluation
system would be used to identify and remove inéffeqersonnel and commend
exemplary performers. The school’s various assesisdata would constitute the basis
for the construction of school and student learmbppctives and serve as the basis of
goal making and metric analysis throughout theweat&dn process.

Additionally, it has long been held that the stamis for administrators promoted
by the Interstate School Leaders Licensure Consuorére the ultimate coin of the realm
and most legitimate set of standards to guide #¥eschool leadership. Those criteria
and standards are:

Standard 1 - A school administrator is an educatitgader who promotes the success of
all students by facilitating the development, artition, implementation, and
stewardship of a vision of learning that is shaaed supported by the school community.

Standard 2 - A school administrator is an educatit@ader who promotes the success of
all students by advocating, nurturing, and sustgia school culture and instructional
program conducive to student learning and staffgsional growth.

Standard 3 - A school administrator is an educatit@ader who promotes the success of
all students by ensuring management of the orgaoizaperations, and resources for a
safe, efficient, and effective learning environment
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Standard 4 - A school administrator is an educatitader who promotes the success of
all students by collaborating with families and eoumity members, responding to
diverse community interests and needs, and matgizcommunity resources.

Standard 5 - A school administrator is an educatitgader who promotes the success of
all students by acting with integrity, fairness anén ethical manner.

Standard 6 - A school administrator is an educatit@ader who promotes the success of
all students by understanding, responding to, afidencing the larger political, social,
economic, legal and cultural context.

Standard 7 - A school administrator is an educatitgader who promotes the effective
use of technology to maximize student learning effidiently manage school operations.

Please see the appendix for a draft of the schbgtlaws. These by-laws are
stock by-laws adapted by the Village Green fromriwglels offered by the Rhode Non
Profit resource Center. While in draft form, theydence a strong decision making body
with structure, decision making protocols and teaihsffice defined. Once the full board
is constituted a review by their attorney may oymat result in modifications.

However, the final draft would be presented as pbat Readiness Criteria deliverable.

Please see the appendix for the school’s Finaraseulsl for internal controls and
segregation of duties. This manual, approved byrih®ffice of the Auditor General in
June of 2011 as part of the RINI Middle College @vaApplication, has been modified
for use by the Village Green. It ensures timelyoréipg, regulation compliance, internal
controls, segregation of duties and adherencertergfy accepted accounting principles
as well as UCOA compliance and reporting obligation

Management Structure

Please see the appendix for three organizatidraats; year one, year two and
years three through five. Those years are the yd#angtial founding, fifty percent
growth, thirty three percent growth and two yedrtha school’s enroliment cap. Those
charters identify the board, the key committeethefboard, the administrative chain of
command, the various lines of responsibility areldh positions in the school; both
instructional and support. As a small district, sshool has mandatory needs for
administrators in key capacities such as academitgmation technology, business
operations and admissions and family/community gegeent. Important to recognize is
that administration does not grow in numbers inryeae through five in the manner that
the “face to face” teaching personnel does. Thelfagrows in proportion to the student
body and a 1:13 teacher to student ratio is alwegisitained. The charts for the various
years are not only very understandable due to tregditional nature but include the
numbers of part time equivalents and full time gglénts throughout the five years of
the charter.
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The individual positions found within the tableg @arrated thusly:

Board Composed as stated and with key committeegdam

Superintendent Chief Executive, oversees all facets of schearations

Chief Academic Officer Responsible for the educational program, curaicul
implementation, faculty training and assessmentdatd
generation and analysis

Chief Operations Officer Responsible for the business, information, recrent,
Engagement and customer relations sectors

Business Manager Responsible for the execution of the protocols activities
found within the school’'s Finance Manual. This piosiis
a consultant in year one moving to two FTEs in yhege.

IT Specialist Responsible for the planning, implementation apkieep
of the IT system of the school. This position BEE in
year one moving to an increase to two FTESs in jlaae.

Recruitment and Engagement

Customer Communication

Design Space Supervisor

Faculty:

Responsible for the admissions process and family
and community engagement practices. This position
increases from one FTE in year one to two FTEs in
year three.

Traditionally known as the “school office.” This
individual will perform all the traditional functis

of the main office staff; however, the emphasid wil
be on customer service and communication with
families on a daily basis. This position moves from
one FTE in year one to three FTEs in year three.

Responsibilities include management of the
school’s informal learning spaces. This position
grows from one FTE in year one to three FTES in
year three.

Responsible for the face to face teaching and
implementation of the school’s curriculum, program
and structures. Heavy reliance on data analysis and
arranging of flexible and student need driven
learning opportunities. The 1:13 ratio is maintdine
throughout the school’s growth and dual
certifications in special education and ELL aretbui
in and identified clearly within the tables.
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e-Learning Policy Recommendatiorall teachers in Virtual School
programs should take a mandatory thirty hour coursé&leaching in
the Virtual Classroom” prior to their beginning peice. Teacher
Certification Programs should recognize this aremdeacher
preparation programs should be mandated to offerses and
experiences in virtual education to its studentpraspects

The founding group established the charts in §iesent composition because
they are clear in delineating both levels of resaifity and reporting structures which
make allowances for the differentiation betweemnléeship dedicated to student learning
and leadership dedicated to operational suppoditially, unlike many small schools
which outsource IT support, the Village Green ma@sommodation in its table of
organization for IT specialization at an increadieng! of eventually two FTEs in year
three.

Administrative Roles and Responsibilities

In this small school there exists the same paradadr all small schools which
hold charters and are considered to be LEAs. Esdlgnthe challenge of a small school
is to be able to perform in an accountability sysfpulated by and designed for much
larger LEAs with much more capacity. The start-bpge is especially challenging and
many professionals are needed prior to the fa@ién coming on board. The inevitable
result is a seemingly top-heavy organization witilgarly fulfills the mandate to have
requisite structures (curriculum implementatiomcteer oversight, external relations,
business and operations, human resource functigpstting mechanisms, recruitment
and admissions, etc.). Top-heaviness can be aignitj but the fledgling school cannot
afford to evidence a lack of these structures thinhaunder-allocating or under-supporting
these needed human resources and management fisndtiis, you have many people
doing closely coordinated work, within close prokyrio each other, and with
overlapping impact on each other.

Fortunately, the Village Green tables of organ@atontain the needed positions
which are segregated to reduce the potential ferlapping to a great extent. Teaching
and Learning is not mixed with Operations and Aciss is not mixed with IT support.
However, it would be folly to portend that studashievement at the Village Green is
not intimately tied to IT support or that studentsess is not hinged on hyper
coordination and cooperation of all sectors ofdrganization. A list of job specifications
for the superintendent can be found in the appendix

Educational Leadership
Using the “Cabinet” approach, as seen at Beacant@hand at the Middle

College, school administration will be a team whiebets and communicates daily. The
school’'s blended learning pedagogical approacktisig-tested in Rhode Island on a full
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school scale and therefore constant oversightemgérature taking will be one of the
school’s administrative norms.

The Basic Education Program Performance Measuasshlidard found at
http://www.ride.ri.gov/DataWorks/BEP.aspx will seras the seminal touchstone for
administrative work plans and the cabinet’s disitusef the school’s performance and
improvement. This matrix provides the clearest mmodt comprehensive listing of the
details administration must pay attention to inevrh create the learning community that
focuses on student achievement, faculty successtakeholder satisfaction. However,
the trick is in not only having policies and praes which define good processes for
assessing and ensuring the health of the educhpoosgram and pedagogical
approaches, but in assembling a team who believalshemy.

e-Learning Policy Recommendatic. Section (-15-2.1; Accountabl
Operational Systems, Information, 1. Student Lewywnif the BEP should
specifically include terms such as “distance |leagii“e-learning,” “virtual
schools,” “blended or hybrid models,” or “on-lireakning” in order to broaden
the responsibility of LEAs to promote student dtitég within a technology rich
“classroom” environment. The mandate for all LEA<teate virtual schools cah
be expanded into this element of the BEP.

Human Resources

Please refer to the tables of organization fors/eae through five of the charter
in the appendix. The Village Green will remain aafimchool and seeks a maximum
enrollment of two hundred and seventy two. As stiod school cannot afford an
economy of scale that is too grand. Administrasigetors are designed and aligned in
such a way that executive oversight, academic lshgreand operation leadership have
responsibility over the sectors of face to facérutdion and assessment, business
management, information technology, external retetj student recruitment and
customer service. Additionally, in the appendir ilésting of expected teacher practices
for the Village Green.

Teachers will be members of the blended learnargrounity and be fully
flexible in the execution of their duties withirethybrid model of Rotation (Staker
2011). Certified subject area teachers will workmm the Workshop Centers coaching
within their subject areas while other certifieddbers will coach within the Learning
Center and advance practice professionals will taairthe supervision within the
informal learning environments (Bell 2009) of thedign Spaces.

The ideal qualifications and attributes for a tesacat the Village Green are:
> In alignment with the pedagogical tenets of e-legymand virtual schooling

» Have an unwavering belief in the ability of all déunts to hyper-achieve in the
virtual environment
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» Possess a profound belief that through personalizat instruction all students
will achieve to great levels

» Understand that teachers are flexible, adaptiwpaesive, data driven social
entrepreneurs and not tied to past images of sdtnaitures and norms

» Recognize that technology in schools should besparent and that each should
teacher be expert in its use and fully utilize tesfbgy for instruction and
assessment in the common core

> Believe that the Village Green method offers stasl@nsocial justice equalizer
and profound futures for the neediest and mostuselwed

» Accept that teachers are coaches and that a smfipa-learning, proficiency
based instruction and assessment system is thedelarerer and that they are a
resource and assistant

The Village Green will recruit on portals and wébgencies such as schoolspring.com,
teachers-teachers.com, the New Teacher Projecteaxch for America. It is the school’s
hope that the opportunity will be so unique that blest and brightest are highly attracted
to being part of the virtual and professional l@agrcommunity.

Please see the teacher’s salary schedule as fotmel end of the budget narrative in
the appendix. The principles which defined its cosifion are as follows:

1. Maintains prevailing wage by outpacing (slightlggtProvidence scale for
beginning teachers. During the probationary yesashers are given a 3% raise
per annum.

2. Tenured teachers receive a 3% raise from steghioeigh step twelve.

3. The uneven gradients of remunerative levels betwtsps in typical teacher
contracts are negated in favor of standardizateiwéen steps.

4. Increased remuneration is awarded to teachergtiniag advanced degrees.
Levels of professional advancement for Mastersoctorate degrees are
approximately double traditional contracts.

The Village Green will offer full health and dentasurance, with twenty five percent
co-pay, to all its employees who are at least .5.FHension contributions by the
employer will be in concert with legal mandatesadteers will receive duty free lunch.
There will be no promises of high remuneration lanmgrous working conditions; this is
hard and gritty work that will exhaust and testItest of professionals. However, there is
no more satisfying work and therefore the Village& employee must believe in the
gratification of non-monetary compensation.
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As the organization grows there will be inevitabfgortunities for quality
employees to grow as well in both responsibilitd aamuneration. The Village Green
will be committed to recruitment and advancemenmnfwithin, however, the sole goal
will to always put the best person in the posifionthe most cost efficient rate. It would
be fiscally imprudent at this juncture to discussihsurance, supplementary insurance,
voluntary 401K matching, tuition reimbursement, @mtor stipends or merit pay. The
initial year’s budget, with the heavy start-up ep$ too constrained to allow for
anything but the required minimum in attractive keages.

The person primarily responsible for the evaluatiad supervision of the non-
certified and administrative staff is the certifeaperintendent of the district. The Chief
Academic Officer will be primarily engaged in th&& process for teachers, however,
the Chief Operations Officer will be able to evakithe positions under his or her
authority. Namely, the areas of business, IT, igoent and customer service will be
evaluated by the COO. The purpose of evaluatioo govide a continuous
improvement cycle for all staff; however, it is@lsitical in the documentation of sub-
par performance and can serve as the basis ofrtation. The board is responsible for
the evaluation of the Chief Executive and the basthat will be the EES and ISLLC.

Professional Development activities, in additioriite mandated or offered RIDE
workshops, will be dictated by the needs of thdtada learn the e2020 system and its
intricacies. The need for workshops on such topgc€ommon Core Alignment has been
negated because the curriculum of Common Core bedded within the e2020 system.
The greatest professional development challengdahbkaschool will immediately face is
becoming facile is the use of the e2020 softwatkitwremediate that need 2020 will
assist. In order to best serve the students, ladldccommunity members must be
comfortable with e2020 and not only the teachers.

Each school day will start with common planningdimhere teachers discuss
with each other the students, their progress asglsaments and design or approve a
rotation of Workshop Center rosters for work in@pe areas or topics. The day would
be primarily made up of five one hour blocks witlstruction for each student being from
9:00 AM until 3:30 PM with an additional time fo©ffice Hours” at the end of the day
for extra help. Each day would start with an Adwsthat would include a Restorative
Practice “high-low” circle and the Advisor detatithe schedule of the day in the
Learning Center, the Workshop Centers and the Dejpgces. Each teacher would have
one of the hour long blocks as an unassigned peFioel teacher day would be eight
hours with an Advisory, a duty free lunch and aassigned period.

Section VI — Variances and Waivers

As a charter school whose mission is to test K&@ducational conventions in
support of higher student academic achievemenyillege Green requests variances to
RI's Title 16 Education laws. Additionally, to ahce the school’s experimentation in
the organization and delivery of public school sg¥, variances to state laws are needed
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and requested. The Village Green tenders thevollp as our request for waivers and
variances.

A. State law
Specifically, the school requires the flowing was/and variances:
16-22-4 Instruction in physical education (waiver)

The school's program of study will include an exgethhealth and lifestyles
curriculum that replaces the required twenty miayger day of physical education.

Section VII — School Calendar

Please see the appendix for the sample schowoidziéor 2013/2014. The
student school day is 6.5 hours, begins at 9:00 é&is at 3:30 PM, has a provision for
after school tutorial, is 190 days long and is lerokip into five rotating blocks with
movement between Advisory, Learning Center, Worksienters and Design Spaces
every day for every student.

The school is day is structured to impact teachindj learning in positive ways.
Primarily, the school day starts later than tradidéil schools in order that teen brain
functioning be accounted for and that the adultsy work better earlier in the day, have
common planning opportunities each day. Blockstedia further take advantage of teen
energy and learning cycles, not to mention the lk@vg issues with regard to early
dismissals and tardiness. Additionally, latertdiares and end time alleviate issues with
over-crowded public and RIPTA transportation.

Presently, the teacher work year is 195 days aclddes one week of training (30
plus hours) in the use of distance learning sofw&he model schedule has the "l 8@y
of school being on June %.1Potential funding could be found for PD days dgrihe
year if teacher hiring is routinely undéf Step. There are a potential fourteen days in
2013/2014, not including days of inclement weathdrich could be supplanted during
the school year for PD purposes. Circumstances asithis are unascertainable until
much closer to opening. However, five days aretlntib the teacher work year in excess
of the 190 instructional days for purposes of pgefenal development. Year two should
yield more opportunities within the stated calendar

Section VIII — Special Student Populations

The blended e-learning model is built on the fouiutethat each student is
capable of making incredible gains when preseniéid ehallenging work that is
benchmarked to standards and where assessment @ aaystem of proficiency
acquisition and progress through lessons and medavhen proficient has been reached.
Too often students are caught in a situation ghatipposed to be “a responsive general
education classroom” but is in reality an assen®lzgstudents at varying levels all
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receiving the same instruction at the same pacdrandthe same technology regardless
of learning styles.

What if every students learning began at theiess=d level of current
knowledge, she or he progressed only when they dstrated mastery, their materials
offered multiple opportunities for re-learning amdassessment, skill attainment was
tracked with real time data on student performasrcan item by item basis? What if
teachers were empowered to create flexible grospioigremediation and acceleration
and the platform for learning was one where stuglenist continually type, listen, watch
video lessons, interact, read text, explore litddse short cycle assessments and work
within an electronic interface where all materi@le XML coded, possessed text to
speech capacity, were universally designed andeniethe materials (in all subjects
and at all levels) were not only aligned to Comn@mme but instantly translated on
demand into Spanish or eleven other languages?dibelconcern over equity and
access for special populations and the need fardde¢lll be mitigated by such industry
wide practices?

Welcome to the continuing paradox of the Village&h; solutions found to old
problems within a new and untested structure.

As is common, the practices found within the srolfirter schools often negate
the need for heavy infrastructure to service sp@cpulations. So often smaller and
personalized schools, with caring adults and resipersettings, decrease the need for
educational protection from an antiquated orgarorat structure whose goal is to sort
and shift through a factory like model. WIDA Accddacement Tests will determine
ELL suitability, a certified special education adimstrator will work to keep in
compliance all IEPs and teachers certified in Ebd &pecial Education will service
their students. Short cycle assessments within@a62vell as Performance Series
assessments will give ample data on progress.

Parents of special populations groups will sitle®$chool’s board, its Local
Advisory Committee, its School Improvement Team asdarent Organization. Most
students will arrive in high school pre-diagnosad d will be the Village Green’s
responsibility to verify those diagnoses and tdias new action plans for the new
environment. Current staffing models project that Village Green will have 25% of its
faculty certified in either ELL or Special Educatim each year; two of eight in year one,
three of twelve in year two and four of sixteery@ars three, four and five. The school
will serve as an inclusion model with resource Heth in the Learning Center and
Workshop Centers. Independence will be encouraggdivihe Design Spaces.

Specialized services (speech or occupational plygraill be outsourced to a
consultant as needed. Teachers and administratmssha expert in the functioning of
the e2020 system in order to maximize the XML, sfation, text to speech and re-
teaching and proficiency benchmarked promotionsiesys for all learner and not only
the special populations.
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Destiny House RI is a wonderful partner to havemthe conversation turns to
community based services. Its outreach to youthfamdies on issues of pregnancy
prevention, non-violence, grief counseling, donteshbuse prevention and counseling
will be a tremendously used in-house relationshigph l@esource.

It is often very beneficial to personalize conatiens about unique approaches to
delivering instruction to students with Individuadlucation Plans and 504’s and students
who are English Language Learners. The sophisticati the e2020 system greatly aids
the learning process for all students (and espgdiadse with unique needs) but when a
new model is unveiled it greatly assists understanalhen the new set of interactions
and contextualized.

Marshall is a high school student who has alwayed school but as the years
and grades have gone by the work called for maeatdn and a higher degree of
organization. Juggling many classes at once of@nfrustrating. No matter how hard
the attempt, the issues of being behind in reaslkilts, lack of focus, large group
instruction and the occasional pull out for “ingdasupport” became less and less
effective. As Marshall grew older the challengesitbéntion, organization, auditory
processing and being a visual learner workingtexébook and notebook schema
became less and less effective.

When working within the e2020 system there immigtiyavere huge differences
and benefits. Marshall became able to have morgalaf the pace and the activities
within e2020 are designed to be engaging and ha{pkeep focus because they were
consistent in their structure. Concepts in e2020@peated, reviewed and summarized
for clarity. Marshall, who loved computers whilehatme or at friend’s houses, could
pause, stop, rewind the direct instruction videsspntations and this allowed for a self-
directed review of unclear concepts,. The e202€esysow had learning activities which
used built in videos and inter-active games whimtoanmodated many learning styles.
Because Marshall was a student with auditory pingdssues as well as a visual
learner the closed captioning and transcriptiomoogtembedded in €2020 really assisted.
For even more help, the same graphics and picaymesared in the tests and quizzes as
were customized for Marshall by the teacher.

Modules and activities were broken up into “marsde chunks” which improve
recall, pace and mastery. As a modification, eN(despecial feature of e2020) was used
during assessments as long as the teacher turntasdaature. Another huge help was
eWriting in 2020 which is an embedded feature shatematically breaks down the
writing process of longer assignments into smaiteps and with feedback along the
way.

Marshall’s teachers were able to make accommatafar mastery levels, time
for completion in tests and quizzes and the nurabdrtypes of questions on a quiz or
test. The teachers working with Marshall loved é&29Mstructions; they had clear
graphics, were universally designed and had eaggaton. Assessments were delivered
with one question at a time and this prevented Nal$rom becoming overwhelmed by
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the size of the test. A new capability that Marbhatachers were in love with is the
ability to use e2020’s diagnostic prescriptive dalitzes which allowed for
individualization of each student’s instruction &d®n their assessment results and the
data on Marshall’s progress was received on a thaiys.

As the managers of Marshall’s learning, the teechsed supplemental learning
modules that can be incorporated into a high lewalse from a lower level one that re-
taught fundamental skills or concepts. To be reftaue2020 can accept remedial
modules from other courses. Marshall’s proficietessels could be adjusted depending
on the number, kind and amount of modificationsdeelein each subject. Where
Marshall’s teachers and parents were especiallgyhefith 2020 was in the system’s
dashboard Management tool which alerted the tea¢hmnediately when intervention
was needed.

However, the single biggest improvement for Malisteme in the areas of self-
regulation for the attention impairment. Educat®20 works on the premise that
student success is directly proportional to goadghabits. Therefore, the system
incorporates several features in order to promeifersgulation. In the virtual classroom,
Marshall and the teachers used the Student Orgamizetion which serves as an
organization and study tool. At Marshall's fingpdiwere the reference materials,
calculators, progress reports, assignment caleraar XML coded orientation materials
and videos that made using the system easier.

And while Marshall’s teachers used the customiziagability to pick and choose
modules and lessons with e2020 the support theywed from e2020 was an unexpected
joy. If there was ever a question about the beshoteof accommodation then the e2020
staff at corporate headquarters was availablesfdirtical assistance (specifically for IEP
and ELL matters) and personalized and descrip&edlfack on student work twelve
months a year.

Michel moved to the United States from France y@ars ago and has made great
progress in English acquisition; however, supporigeded on an occasional basis.
Unfortunately, Michel’s former school had much sogigor students from Spanish
speaking countries but students from France, Palititgly, Russia, Germany, India,
Japan and Korea were lucky if there was a teadtodicignt in their native language. The
courseware of e2020 included the eReader systechwias a language conversion tool
which translated text into twelve different langaagThe feature allowed students to
highlight text and have a “text to speech” feat@ad the passage to them for increased
auditory comprehension.

Michel is typical of ELL students in that a widenge of language experiences is
needed for growth and language acquisition. Edoicé020 lessons always start with
vocabulary review where students see and heareth&vkrds used in that lesson. The
video lectures provide visual cues, intonation phrhsing that help language
development. Students using online curricula hayaoved their sight word vocabulary,
fluency and comprehension because each lessansdted to and from their native
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tongue and English at their own pace and with utddreview and translation from one
language to the other.

The ability of e2020 to translate to and from Estglwithin twelve different
languages means that ELL work is not done solelyuidjh an English Language Arts
curriculum but rather through all subject areaswaithin the context of each. ELL’s are
more successful when taught through lessons thatporate meaningful math, social
studies and life skills concepts simultaneouslgtigh second language objectives.

Michel’s teachers found greater success with all &udents because the e2020
system combined information processing, commurooati both languages, use of
authentic language within context and greater kEraantonomy as methods of efficient
dual language instruction.

In closing, it is important to state that embedudgtthin the design and purpose of
the Village Green is the understanding that allistus of choice and circumstance can
attend a welcoming school where their learningetiéhces are remediated because the
school’s learning environment is customized andyestident has complete access to
thoroughly adaptive and modern materials and sugpor

Section X| — Support Services

At this time, there are no plans to have eithadestt or operational services
provided by a district, have an ESP contract withYillage Green or to have third
parties contract for the provision of comprehensiwgport services.

Budgeted at the rate of $65.00 per month per studdransportation through the
purchase of RIPTA bus passes. Reimbursement wibhght from districts within the
Providence region. Districts (such as Bristol-Warcarrently at RINI Middle College)
that chose to provide student bus transportatidifo@iencouraged to continue that
practice. However, no student or family will enctarrhardship with regard to
transportation to and from school on the basisiridistrict financial disagreements or
interpretations of regulation.

Section X — Health, Safety and Nutrition

An emergency procedures manual can only be writtexe the school building
and its environs have been defined. However, pltageén the appendix an Emergency
Procedures Manual (Pilkington 2010) written for Beacon Charter High School for the
Arts. A similar and comprehensive manual will beigaed for the Village Green once
details such as facility and neighborhood have lzseertained. This manual takes into
account fire, shelter in place, bomb threat, teash&ouble, lockdown and other
protocols for eventualities.

The current budget allows for the hiring of a shwurse teacher for a period of
three hours per day for 190 days per year. He ®msh perform all duties of patient care
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and recordkeeping as is expected of a professgmh@lol nurse teacher. It is hoped that
he or she are able to participate in the schoolfgémentation of the health and wellness
courses but it is too early to commit to scheduBpgcifics of that finite nature.

Core courses include e2020’s Health and Phystiatagion Bundle. Within that
suite of courses are Lifetime Fitness, Healthy hgvand Foundations of Personal
Wellness. In addition to these mandatory coursesyillage Green will be full
participators in Shape Up RI. Currently, the RINidElle College is the only RI high
school to enroll 100% of its students in this atitre. This walking intensive program is
very valuable in an environment (like any schoatual or not) where students are
sedentary much of the time.

A request for proposal will be issued for an apprbfood service provider. Most
likely Sodexo or Aramark would be the vendors. ddime principle of Universal Free,
all students would be given a full breakfast, luadil afternoon snack if they returned a
completed lunch application. This program is a zerst to the school and is so
represented in the school’s budget.

Section XI — Building

The actual school building will be as non-tradiabas the delivery of instruction,
and standards based competency promotion throwgtegrand subjects. The goal is to
create a learning environment, which while is “ksi@and mortar”, also advances the
authenticity of the modern work environment.

There are three major divisions of learning spattes|earning center, the
workshop centers and the design spaces. The lgacaiter is the largest space in the
school. It is where each student has their ownadéeld computer workstation and ready
at hand resource materials. This central spadeulpen” style and is expansive in
scope. It will be by far the largest room in thb@al. On the perimeter are rooms that
will serve as classrooms and guided discovery mgefpaces. Similar to conventional
classrooms, the workshop centers will be desigadddilitate group work, teach led
discussions, presentations using LCD, document aared Interactive Whiteboard
Technology (IWBT).

To support the different needs of various discigditthe workshop centers will be
custom designed with unique attributes for eacle 3dience spaces will be equipped
with the necessary lab furniture, safety equipmeater, gas and storage (for chemicals,
glassware, microscopes and other technical itdmgxder to perform inquiry
(experiments, observations and dissections) tlemeseilab workshop spaces will be
unique and specific in both their appearance andtion. Science labs will have the
same presentation equipment as non-science worksmers (LCD projector and
document cameras); however, the furniture willdzdrade (flame proof, non-porous,
elevated with stools and with wide stance and gtoek legs) and include a
demonstration center for the teacher.
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Lastly, in an effort to treat students respectfaliy to prepare them for the world
of college and adult work Design Spaces modeleat afformal café or “imagination
environments” are specifically included in the dinlg’s design elements to foster small
group work, after hours and break time collegialvarsations promoting the concept of
community learning. In the researchloformal Learning Environments; People, Places
and PursuitsBell (2009) established six strands which halkrthe value of informal
learning environments. They are:

Strand 1: Experience excitement, interest, andvaibon to learn about phenomena
in the natural and physical world.

Strand 2: Come to generate, understand, remenainer use concepts, explanations,
arguments, models, and facts.

Strand 3: Manipulate, test, explore, predict, dises observe, and make sense of
the natural and physical world.

Strand 4: Reflect on learning as a way of knowmgprocesses, concepts, and
institutions; and on their own process of learnadgput phenomena.

Strand 5: Participate in activities and learningagtices with others, using a variety
of language and tools.

Strand 6: Think about themselves as learners aweldp an identity as someone
who knows about, uses, and contributes to the iegrof others

To grasp the importance of the Design Space comeptnust only visit a
Starbucks or Panera Bread and observe the higiygobadult communication, work
and learning which takes place there.

Presently, the Venture Building Products facility8&9 North Main Street in
Providence is for lease. This 22,000 square faoliiais comprised of 10,000 square
feet of open warehouse space ideally suited fontaia learning center and has
administrative and retail space which is easilyvested to school administrative spaces
as well as workshop centers and design spacesditage foot lease amount is $9.00
dollars which equates to $198,000 per year or RIBper month. Please see the building
description in the appendix for further broker diggpinformation and photos. Please
take special note of the large and cavernous wasshthat would make a remarkable
open Learning Center. The building is one floorAQA compliance and is fully
sprinkled for fire code compliance.

Important to note that as much as the Venture Biglcs ideally suitable there
exist two major caveats. First, Destiny House RI 8outh Providence based community
organization and it is our deep desire to find hogig the South Providence area.
Presently, discussions with Paolino Properties fiemesed on the former Boy Scout
Headquarters at the corner of Broad and Servicel Beaen. Unfortunately, that
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building, while unique and very attractive, is cpsthibitive at this time. Secondly, when
dealing with the volatility of real estate it ispwssible to forecast availability of specific
spaces as many as twenty months prior to the reakipnding of approval.

However, for the purposes of this application, rdngewers need to know that a
suitable facility has been identified; it is withime City of Providence, centrally located
on major RIPTA routes and affordable. Thus, theppsed budget includes lease
numbers which emanate from actual figures and yoothetical.

Section Xl — Student Enrollment and Demand

The Village Green's projected growth pattern,\ademced on the cover page and
used as the basis for the budget, shows the sahibehroll sixty eight students in each
grade (nine through twelve) for a total enrollmehtwo hundred and seventy two. Year
one will begin with ninth and tenth grade and altof one hundred and thirty six
students. In year two, a new ninth grade will beoled and the school’s population will
go to two hundred and four. In year three, maxinaimoliment will hit when there are
four grades and a total of two hundred and sevisvy

The rationale for starting small and staying sriradl in two distinct reasons. The
first is that charter school experience has dematest that an economy of scale can be
achieved that provides for economic sustainabilityen there are in excess of two
hundred and sixteen students. Personalizatiornes@mt in small schools and thélage
Greendoes not aspire to ever be thigy Green.

Secondly, the blended e-learning model is unindgdhode Island. It is important
that the Village Green be seen as a plan which doesver-reach and thus injure its
own chances of ultimate success. The plan is énsnmegular; locate in Providence in a
facility large enough to accommodate its growtleyué from the urban areas with
expectations of some suburban and urban ring stteefine its core program before
expansion is discussed and then explore optiogsosvth in the second charter round
when student achievement, conditions for succed®aganizational viability have been
established.

Until that point, the school will be a unique exgs®n of family school choice,
execute seamless instructional and technologitagiation, substantially re-engineer
teacher roles and duties and create a school @egharound pedagogical principles
unlike any other school in support of the chartéro®l legal mandate of serving as
research and design laboratories.

Rapid expansion, no matter how well meaning, magl ke organizational and
budgetary disaster when experimenting with a medekvolutionary and untried.

Using the recent success of the recruitment gfiegeof the Rl Nurses Institute
Middle College, which is also a high school withgieted recruitment in the urban area;
the Village Green would be savvy to replicate th&argeting teens and their parents on
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local radio with radio ads which speak throughtten voice, potential customers are
drawn to the school’s website where there is afir@napplication. Please visit the
current RINI MC recruitment portal. The sampleni€English but there are Spanish and
Portuguese applications as well.

http://www.tomorrowsnurses.org/machform/view.phgdid

It is no harder to apply to the school then ibisnake a hotel or dinner
reservation. The e-application is sent in emaiirfevith an ordinal identifier as well as
date and time stamp. Lottery regulations from RIDiEn the basis of the process to
determine eligibility, acceptance and enrollment.

Last year the Middle college used radio advemjisongarner two hundred and
eighty five applicants for one hundred and thiikyseats. In 2012 and after just one
month of advertising the Middle College has onednad and twenty five applicants for
fifty eight seats. This level of recruitment does rely heavily on physical outreach but
instead sophisticated demographic studies recommienolest times and radio stations to
utilize to get the recruitment message out to tietamer. Using mass media helped the
Middle College to enroll a student body of 80% urlstudents instead of the promised
75%.

Section Xl — School Community

If a location can be eventually found that ishie South Providence Community
then the headquarters of Destiny House RI willeate to within the school’s physical
plant and the relationship of the school to themurding community will be greatly
enhanced. However, given the overall uncertairdrepermanent housing it is hard to
ascertain exactly what the “surrounding communityif be for the school. If plans
proceed as designed and the sponsor is housea whéhschool then the relationship to
the surrounding community will be profound as tblea®l will be a resource far beyond
its educational purpose.

The founding group has a long history of commuimtyolvement and the
beginning of the engagement with stakeholders deggrthe Village Green starts with
the involvement and support of the Destiny HousarB@and supporters. As the approval
process unfolds the first outreach would occurienfls of Destiny House to speak in
support at the open public meetings. Subsequentgries of design charrettes would be
held by the school and Destiny House seeking ifrpuat its members and school
stakeholders on what design the school's compré@resaite of services should include.

Depending on the school’s eventual location angrigimity to specific neighborhoods
the range of services could vary widely. Anothettedifor engagement is in board
membership and subcommittee membership. The schoodird is weighted heavily with
community members, friends of Destiny House, parantd community based
organization members.
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The school absolutely desires to be an operatiunhws open to the school’'s
outside community for additional and family educatl programs. The physical plant
will be a technology rich environment and the Waids Centers and Design Spaces will
make for wonderful venues for community organizagiavhich need space. The school
would like to offer all sorts of extra programmisgch as GED and Adult Basic
Education classes as well as parenting and otksengal adult daily living skills classes
to the community. The limitation to comprehensivahswering this question lies in the
unknowns of space and resources.

e-Learning Policy RecommendatioWirtual Schools, that are stand-
alone in nature, are operationally untested in RHethnd and as
experimental models their primary goal, initiallydauntil policy
implications are tried and untangled, should beesthperations and not
“over-capacitied” by design or with too many layefsocial services.

However, it is unquestionable that the Village Gredll possess wonderful
spaces, robust with technology, a pure hearteccangbassionate community
organizational sponsor and the interest in beingramunity resource to the greatest
extent possible without stretching the limits dfifling the mission of being an
experimental chartered virtual school.

As has been discussed earlier, parents will hawafisant voice in the school
through board membership and committee memberRigults of parent input though
instruments such as SurveyWorks! will be dissenaidiand built into future plans such
as the District Strategic Plan or the School-WitenP

Section XIV — Timetable
Appendices E of the Required Documents Sectionezdds the timetable issue.

As an authorizer, the Department of Educatiomusiliar with the variability of
timelines for charter school approval and the isgilons which arise from process
interruptions and controversy surrounding bothiprelary and final approvals. The
timeline found in the appendix takes into accotetmajor activities surrounding
approval, recruitment of students, receipt of gfantling, acquisition of buildings,
goods and materials without operational fundingiesd and the sequential hiring of
administration and faculty has been appropriateilighted.

Section XV - Replication

This application is not a replication effort of existing charter school by an
educational service provider. However, it is a Roteal and Blended Virtual School
which is most similar to the Carpe Diem Collegidigual Middle and High School in
Yuma, Arizona.
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Innosight Institute’Rise of K12 Blended Learnirsgudy (Staker 2011) studied
forty virtual schools from around the country amassified their type by comparing
design elements from full time face to face teaghuith embedded technology to
completely virtual school with 100% asynchronousrinction as the norm. Carpe Diem
was placed exactly in the center of the spectrutwdsn traditionally supervised brick
and mortar schools and fully remote or virtual sitho

Additionally, Staker (2010) states Carpe Diem 2320 as its online curriculum
and in 2010 ranked first in its county in studeatfprmance in math and reading and
ranked among the top 10 percent of Arizona Ch&thiools. A similar tale played out in
2009 when, based on its scores of Arizona InstraneeMeasure Standards (AIMS) test,
Carpe Diem ranked first in the county in all gréeleels and subjects. Business Week
recognized Carpe Diem as one of the top high sshindhe US in 2009 and US News
and World Report ranked Carpe Diem as one of tist Bahe US in 2010.

Carpe Diem is a grade six to twelve school andartagh school, has 145 days of
instruction (four day weeks) per year and has sid\certified teachers for its two
hundred and seventy three students. The remainfidie adults are “highly qualified
paraprofessionals” who offer direction and helpe Tertified teacher to student ratio is
considerably higher at the Village Green and assalt the cost savings are not as
significant as Carpe Diem’s experience.

However, Carpe Diem has the balance of designezienwhich create the perfect
“blended model” but it is just that, a model. Tlvhcol’'s materials, forms, intellectual
property, logo, brands, hallmarks, rituals or fiaise eligible elements are not contained
within the Village Green proposal. However, whatgeaDiem does is demonstrate that
the blended model with e2020 as a curriculum parta viable model. To read the
Innosight Report, with Carpe Diem on page 44 aeddidscription of the blended
learning matrix on page 11, please go to
http://www.innosightinstitute.org/blended_learningpdels/

Section XVI — Operating Budget and Financial Plan

Please see the Required Documents section fee gdar projected budget for
the revenue and expense sides, a budget annogdiijoed with the items of the budget
worksheet and a sample salary schedule for thiéiedrteaching staff.

The budget shows an increase in surplus eachnf@ah is driven by acquisition
of capital goods for a full complement of studeantgear three. Asset accumulation
tapers off as the school grows to full enroliment.

There are five main assumptions which are conigevan nature and assist in
strengthening the “management of unknowns” whiehinerent in first draft charter
school budgets. Those assumptions are:
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1. The average per pupil remunerative amount as teflan the RIDE 2011/2012
Charter School Application Guidelines are accusaig worthy of
generalizability.

2. The average per pupil remunerative amount to thedavill be static over the
five years of the charter.

3. All teachers will be fully certified and hired at average of step five on the
salary schedule.

4. The school will pay 100% of the transportation sdet 100% of its students.

5. There is no revenue provision for soft or outsidaegated dollars; the budget is
built on public funding only.

Each of these assumptions creates a conditiorgbehinitially budgeted expenses
and in choosing to predict revenue and expens&sadm a way this application does not
attempt to re-position its budgetary lens to be @ngeightened “rosiness.”

Please see the Required Documents section fochim®ks Tables of Organization
for operational and business positions, the FinAhaeual for the Village Green clearly
showing internal controls and segregation of duaegvell as UCOA compliance
protocols and reporting schedules.

The Village Green is an experimental model of até=l learning virtual school and
at this time possesses a singular goal; to opesaccessfully operate one great school.

The required annual audit, as well as the schd@i&form 990, will be performed by
a CPA firm that is chosen through an RFP processhadetermines suitability by cost,
capacity and experience.

At this time, there are no plans to seek outsidelifuy. Such opportunities will be
aggressively pursued when the Village Green hasdstrated student achievement,
organizational viability and proper conditions farccess and the school as a “product” is
recognized and fundable.

E-Learning Policy Recommendatic: Virtual School fundin¢car be based o
educational attainment and not seat time aloneefttain cases, payments fror
the state and districts can be made only aftedéfigery of goods and serviceg;
in this case, student achievement. Certain politysequences would hinder
operating capital for a new school and thus bedsfiating in its potential
funding innovation. However, for situations suckceedit recovery or short term
service the concept of payment only after receifptprove to be a great
institutional incentive for a Virtual School anduading innovation.

=)
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Education
Ed.D.
C.A.G.S.
M.A.T.

B.A.
AA.

Experience
2011 to present
2005 to 2011
2002/2009
1985 to 2005

1998 to 2005
1997 to 1998

1996 to 1997
1995 to 1997

1994 to 1995
1985 to 1994
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Vita
Robert Pilkington, Ed.D.
210 Squantum Dr.
Warwick, RI 02888
Phone: 401.378.7007 E-mail: rpilk@rinimc.org

Johnson and Wales University, 2009, Dottoira Educational Leadership
Johnson and Wales University, 2006, Etioical Leadership

Rhode Island College, 1986, Secondary Etioa

Rhode Island College, 1983, English

Rhode Island Junior College, 1981, LiberatsA

Superintendent of the RINI Middtdlege and BeaconArt

Principal of the Beacon Charter HSHe Arts, Turnaround Specialist
Author of the Middle College Charter Siibdsix) and Village Green Virtual
Elementary School charter proposals (currently pendith RIDE)

Providence School Department, sefvirige following capacities:

Operations Officer, Textron/ChambdeCa@mmerce Charter School
Textron/Chamber of Commerce Chartho& Acting Director,
1* charter school administrator in Rhode Island
Co-author, with Gary Davis, of thetfen/Chamber of
Commerce School's charter
English teacher and founding facuéynber of the Chamber of
Commerce High School, Providence
Chamber of Commerce High School Def&pm
English teacher, Central High SchadlRoger Williams Middle Schoal,
Providence

Honors and Professional Activities

» Founder and past president of the RI League oft€h&chools

» Longest serving administrator in Rhode Island’sriraschool movement

» RI State Certified Secondary level Teacher of EfglPrincipal and Superintendent

* RI Dept. of Education External Reviewer of proposhdrter schools, 1999 to 2008

* RI Dept. of Education PBGR/Gate’s Network Exhihitidoolkit co-author, 2006

» Presenter at 2000 National Charter School Converfinilding State-wide Organizations

e Author of the 1995/9&Vork-Prep RI Charter school application

* Consultant on numerous charter applications; tatdd school re-design teams including the
Marriott Hospitality Charter School in Washingtol€2nd the Franklin Career Academy in
Franklin, NH (New Hampshire's first charter school)

» Author and publisher ofhe Chartered Cours&l's only charter school newsletter

* 2002 RIC English Alumni of the Year, 1997 PROBE dtezr of the Year

* Founding Board member of the Textron/Chamber Sch888 to 2005

» Providence Teachers Union Executive Board memb@RE Chair 1994-2000

» Active member of the Council of Educational FagilRlanners International

» Active member of the National Charter School Lealigr Council, NASSP and NADE

*  Member of the Juvenile Hearing Board, Office of khayor, Warwick, Rl (2003 to 2008)

«  Woonsocket Rotary’s Man of the Year 2011; March B4Dr. Rob Pilkington Day in the city
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ROCHELLE Y. BAKER, M. Ed, MSW
200 ORCHARD STREET, CRANSTON, RI 02910
Home (401) 781-9397
Cell (401) 487-2811

OJECTIVE:
| aspire to utilize management and clinical skills in an innovated school environment.

EDUCATION:

Masters of Social Work, Rhode Island College, Providence, R.I. (2008 - 2011)
» Clinical Social Work
» Graduation GPA 3.89

Masters of Education, Cambridge College, Cambridge, M. A. (2001 - 2003)
» Guidance and School Counseling Psychology
» High Honors

Bachelors of Social Work, Rhode Island College, Providence, R.I. (1994 - 1996)
» Generalist Practices
» Graduation GPA 3.96
» Dr. Rose Butler Browne Award

Associate of Arts Degree, Community College of Rhode Island, Warwick, R.I. (1991 - 1994)
» Human Services
» Dean’s List recognitions four semesters
» Graduated with High Honors

EXPERIENCE:

Clinical Social Worker, Rhode Island Department of Corrections (RIDOC), Probation and Parole,
Providence, RI.

(September 2010 — May 2011)
Supervised 18 Sex Offenders (SO)
Completed Offender re-entry Training
Case Managed substance abuse, mental health and medical treatment compliance
Administered Beck Depression Inventory (BDI)

Clinical Social Worker, Destiny House, Inc. Providence, Rl
(October 2009 — May 2011)
e Phone screenings
e Bio-psycho-social assessment
e Treatment plans
e Co-facilitated women and teen mothers psych-education groups
e Arranged shelter and other support services
e Completed Domestic Violence (DV) and sexual assault community response training
e Organized DV community awareness forum

Dean of Students and Admissions, Academy for Career Exploration formally Textron Chamber of
Commerce Academy, Providence, RI. (September 1998 - Present)

e Recruit and process student applicants
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e Conduct student’s parents/guardians problem solving meetings

e Transition students into alternative education programs

e Organized parents/guardians engagement activities

e Completed vigorous leadership duties among the special education population
e Developed female psych-education program- “Sister for Sisters”

e Coordinate community service programs

e Supervised and evaluate Para Professionals

e Manage Accounts Payable

* Manage Human Resources

e Manage Physical Plant

Weekend Advocate, Women’s Center of Rhode Island, Providence,
Rhode Island. (February 1994 - August 2000)

e Case manage shelter resident and their family
e Co-Facilitated women domestic violence (DV) psycho-education group
e Responded to state wide (DV) and Rape Crisis hot-line

Victims Advocate, Garrahy Judicial Complex, Providence, Rhode Island.
(September 1993 - February 1994)

e Assisted DV victims in petitioning the Family and District Court for Protection Orders
e Arranged for DV victims shelter and/ or medical services

Education Career Advisor, Chamber of Commerce Academy, Providence,
Rhode Island. (May 1994 - September 1998)

* Advocated for student education, job, and community service opportunities
e Developed admission procedure for new enrolling students
*  Processed student’s local and federal employment applications

Assistant Coordinator, Juvenile Diversion Program, Narragansett Council Boy Scouts of American, Family
Court, Providence, Providence, Rhode Island
(November 1993 - December 1996)

e Coordinated youth offender’s work readiness program
*  Monitor school performance and attendance

*  Provided substance abuse psycho-education

e Facilitated solution focus whole family support groups
e Supervised court order probation compliance
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Eleanor C Brown-McSwain
83 Gallatin Street
Providence, Rl 02907

401 282-9885 (cell) 401 714-0604 (home)
destinyhouseri@gmail.com
http://www.destinyhouseri.net

PRESENT OCCUPATION:

Destiny House, Inc., 1997 — Present, Founder & Exative Director

Developed a non-profit, 501¢c3 community based degdion to address domestic
violence, for adolescents, pregnant and parengiegs and families, in communities of
color. Grant writing, design and implement progsaprovide outreach, advocacy,
education, and any other services to empower aablethem to become self-sufficiency

Coordinate community-based groups to foster ingemay collaborations to help
strengthen community awareness around domestiendgeland enhance the quality of
life by teaching the community to work together.

McAuley Corporation, 2011-Present (part time) — Diector of Social Services

Design, develop, coordinate and implement the isfracture of a strong social services
component to McAuley Village, a 23 unit transitibhausing
program for homeless women and children. SupeiMiS&/, BSW
and high school interns.

Provide individual, mental health, therapy and mling sessions; assess family needs
via bio-psychosocial assessments and develop faméisgand
objectives to bring them to self-sufficiency; faeite life skills,
psycho-educational, individual
and group sessions addressing past trauma

EDUCATION:
Rhode Island College, MSW, Social Work 12/2002
Rhode Island College, BSW Social Work 6/96
Community College of Rhode Island, AA Social Wadkehtal Health
6/94
EXPERIENCE:

Women'’s Center of Rhode Island, 1997 — 2000 CommuwiEducator/Advocate

Assist Providence Police Department in respondirigdmestic Violence calls, advise
women

of their rights and their options as victims of dzstic violence, teen dating violence

and/or sexual assault make appropriate referrals,

Organize and facilitate informational groups fornéee providers, victims, survivors,
teens,

Speaking engagements, advocate for change indégis| design, develop and facilitate
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workshops for Providence Police Department.

Dorcas Place Parent Literacy Center, 1997 — 1998CGeonsultant

Design, coordinate, implement and facilitate domsesblence prevention programs in a

Parent literacy (that can be replicated), meetiddially with victims/survivors of
Domestic

Violence, facilitate a weekly support group, madeper referrals for parents and
children who

have been affected by domestic violence.

Rhode Island Coalition against Domestic Violence/$murner House, 1989 — 1997
Office Manager

Office Manager/of the First /court-Based, Temporfaestraining Order Office. Court
Advocacy,

Assist victims in petitioning court for restrainingders, counsel victims of their legal
rights,

make appropriate shelter referrals and arrangemamiscate between victims and the
court

system, maintain statistical data base/record keepi

REFERENCES:

Rebecca Johnson, Consultant
33 Moultrie Street

Dorchester, MA

(617) 320-5206

Claudia DeCesare, BA
Pathfinders Life Guidance
25 George Street
Providence, Rl 02912
401-863-3676

Nzinga Misgana, Director
New Roots Providence
Providence, Rl 02903
1-614-530-4770

PROFESSIONAL ASSOCIATIONS:

Alpha Delta Mu Social work Honor Society

Phi Theta Kappa Honor Society

National Association for Social Workers

MET High School Mentor, 2003-Present

Rhode Island Department of Health, Community Plagni
Group on HIV & AIDS
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Co-Chair, Community Capacity Committee/Co-Chair
Youth Task Force

¢ MET High School Mentor, 2003-Present

+«+ John Hope Settlement House, Local Management Entity
Design Team

+«+ Making Connections Technical Assistance Advisory
Committee

+« RI Community and Justice Leadership For A Fututasg
2007)

CERTIFICATIONS:

Rhode Island State Certified HIV Tester
AWARDS:

2010 Rhode Island Attorney General Justice Award/folence Prevention

Bank of America “Local Heroes Award” for the Neigithood Excellence Initiative
Dr. Rose Butler-Brown Scholarship Award

Urban League of Rhode Island Marguerite Beaubiemi@onity Service Award,
The Sunshine Lady Foundation Advocate for Peacerdwa

Rhode Island College, BSW Community Service Award

Tom Dutton Community College Academic Scholarshigafd

The Rhode Island Advocate for Peace Award
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BYLAWS OF
THE VILLAGE GREEN SCHOOL
ARTICLE | — NAME AND PURPOSE

Section 1 — Namé&he name of the organization shall be The Vill&geen School
(henceforth known ahe schodl It shall be a nonprofit organization and incagied
under the laws of the State of Rhode Island

Section 2 — Purpos@he Village Green School is organized exclusifelyeducational
and dissemination/outreach purposes.

ARTICLEIl — MEMBERSHIP

Section 1 — Eligibility for membershifpplication for voting membership

shall be open to any current parent of a studenénaployee of a RI community based
organization, for profit or nonprofit or a Rl uniggty or college educator that supports
the purpose statement in Article I, Section 2. Mership is granted after completion and
receipt of a membership application. All memberstapall be granted upon a majority
vote of the board.

Section 2 — Annual dueshere are no dues for membership

Section 3 — Rights of membeEsich member shall be eligible to appoint one voting
representative to cast the member’s vote in boatiens.

Section 4 — Resignation and terminatidmy member may resign by filing a written
resignation with the secretary. A member can hage thembership terminated by a
majority vote of the membership.

Section 5 — Non-voting membershije board shall have the authority to establish and
define non-voting categories of membership.

ARTICLE Il — MEETINGS OF MEMBERS

Section 1 — Regular meeting®egular meetings of the members shall be held nhonth
ten times per year designated by the chair.

Section 2 — Annual meeting&nnual meeting of the members shall take placéen t
month of August, the specific date, time and larabf which will be designated by the
chair. At the annual meeting the members shalk elieectors and officers, receive
reports on the activities of the association, agteuine the direction of the association
for the coming year.

Section 3 — Special meetin@pecial meetings may be called by the chair,
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or a simple majority of the board of directors. étipon signed by seventy five percent
of voting members may also call a special meeting.

Section 4 — Notice of meeting®inted notice of each meeting shall be given thea
voting member, by mail or email, not less than Bags prior to the meeting.

Section 5 — QuorunA quorum must be attended by at least fifty petcd board
members for business transactions to take placenations to pass.

Section 6 — VotinAll issues to be voted on shall be decided by gkmmajority of
those present at the meeting in which the votestalace.

ARTICLE IV — BOARD OF DIRECTORS

Section 1 — Board role, size, and compensafitw board is responsible for overall
policy and direction of the association, and ddlegesponsibility of day-to-day
operations to the staff and committees. The bdaatl kave eleven membeighe board
receives no compensation other than reasonablesepe

Section 2 — Termgll board members shall serve two-year terms, baiedigible
for re-election for up to five consecutive termdag) as they remain an eligible
member.

Section 3 — Meetings and notidée board shall meet at least monthly (ten times pe
year), at an agreed upon time and place. An offimard meeting requires that each
board member have written notice at least five dayslvance.

Section 4 — Board election®lew directors and current directors shall be eteotere-
elected by the voting representatives of membettseadinnual meeting. Directors will be
elected by a simple majority of members presetit@tnnual meeting.

Section 5 — Election procedurgs:Membership Committee shall be responsible for
nominating a slate of prospective board membenesepting the association’s diverse
constituency. In addition, any member can nhomiaatandidate to the slate of nominees.

Section 6 — QuorunmA quorum must be attended by at least fifty percémoard
members for business transactions to take placenations to pass.

Section 7 — Officers and DutieBhere shall be four officers of the board, consgsti
of a president, vice-president, secretary and tireasTheir duties are as follows:

The presidenshall convene regularly scheduled board meetirgsdl greside or arrange
for other members of the board to preside at eagdting in the following order: vice-
chair, secretary, treasurer.

The vice-presiderghall chair committees on special subjects as dated by the board.
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The secretarghall be responsible for keeping records of boatibias, including
overseeing the taking of minutes at all board megstisending out meeting
announcements, distributing copies of minutes hBedagenda to each board member, and
assuring that corporate records are maintained.

The treasureshall make a report at each board meeting. Theureashall chair the
finance committee, assist in the preparation obtldget, help develop fundraising plans,
and make financial information available to boarmbers and the public.

Section 8 — Vacancie¥/hen a vacancy on the board exists mid-term, tbeetary

must receive nominations for new members from piteseard members two weeks in
advance of a board meeting. These nominations Baaént out to board members with
the regular board meeting announcement, to be wgied at the next board meeting.
These vacancies will be filled only to the endrd particular board member's

term.

Section 9 — Resignation, termination, and abseriResignation from the board must be
in writing and received by the Secretary. A boaehtber shall be terminated from the
board due to excess absences, more than two ureekabsences from board meetings in
a year. A board member may be removed for otheoreaby a three-fourths vote of

the remaining directors.

Section 11 — Special meetin@pecial meetings of the board shall be called upen
request of the chair, or one-third of the boardtidés of special meetings shall be sent
out by the secretary to each board member att\wasiveeks in advance.

ARTICLE V— COMMITTEES

Section 1 — Committee formatiorhe board may create committees as needed,
such as fundraising, housing, public relationsadatlection, etc. The board chair
appoints all committee chairs.

Section 2 — Finance Committééhe treasurer is the chair of the Finance Committee
which includes three other board members. The Em&@ommittee is responsible for
developing and reviewing fiscal procedures, furging plans, and the annual budget
with staff and other board members. The board mypstove the budget and all
expenditures must be within budget. Any major cleainghe budget must be approved
by the board. The fiscal year shall be the calegdar. Annual reports are required to be
submitted to the board showing income, expenditmed pending income. The financial
records of the organization are public informataom shall be made available to the
membership, board members, and the public.

Section 3 — Curricular Innovation Committeébe purpose of this committee is to ensure
oversight of the school’s continued use, experi@gomn and adoption of distance
learning models that are current and “state ofttel eadership from within the
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university led schools of technology will be créldo the success and impact of this
committee.

Section 4 - Discipline Sub-committee of the Bodilds committee is charged with
handling discipline matters when there is dissatisbn with school administration’s
disposition of a case. The school’s board, in gcéig the district’'s school committee,
must be the body to make and pass recommendatiostufient exclusions. Decisions of
the school’s board can be challenged at the Conomissss level. Members of this
committee are board members.

ARTICLE VI — DIRECTOR AND STAFF

Section 1 — Executive DirectoFhe executive director is hired by the board. The
executive director has day-to-day responsibilifteghe organization, including carrying
out the organization’s goals and policies. The aiee director will attend all board
meetings, report on the progress of the organizatinswer questions of the board
members and carry out the duties described inathel¢scription. The board can
designate their duties as necessary.

ARTICLE VIl — AMENDMENTS

Section 1 — Amendments: These bylaws may be amenbted necessary by

two-thirds majority of the board of directors. Pospd amendments must be submitted to
the Secretary to be sent out with regular boar@ancements.

CERTIFICATION

These bylaws were approved at a meeting of thedbafadtirectors by a two thirds
majority vote onl'BD.

Secretary Date
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Curriculum Sample

Due to file size constraints the e2020 course BilEcope and sequencing as well as
Common Core Standards linkages are found in sepdoatuments.



School Schedule and Calendar
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Village Green Virtual Charter High School

2013-2014

Academic Year Calendar
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November 13
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1011 1213 141516
17 181912021 22|23
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August 13
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December 13
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112345167
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15|16 /17 /18192021
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January 14
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February 14
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1

3.4/ 5/ 6,7 8

9 /10/11/12/13/14 15
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2312425262728

March 14
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1
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May 14

Su M Tu W Th F Sa

11 /12|13 /1415|1617
18 11920 2122|2324
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2.3 4/5/6 7
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2223241252627 28
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August 14
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Notes

8/12 to 16 Staff development
8/12 1st day of school

9/2 Labor day

10/14 Columbus day

11/11 Veteran's day

11/21 and 22 Thanksgiving
12/23 to 1/3 Holiday Break
1/20 Martin Luther King day
2/17 to 2/21 February Break
4/21 to 4/25 Spring Break
5/26 Memorial Day

6/16 190th day of school

Calendars by Vertex42.com
© 2007 Vertex42 LLC

8:00 to 8:45
9:00to 9:30
10:00 to 11:00
11:00 to 12:30
12:30to 1:30
1:30to 2:30
2:30to 3:30
3:30to 4:00

Daily Schedule

Common Planning Time; 190 days per year
Advisory
First Block
Second Block (lunch scheduled)
Third Block
Forth Block
Fifth Block
Office Hours
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School Development Timetable

A reasonable Timetable for the project would béodews:

March 1, 2012
March and early April

March through June, 2012
held

May 1, 2012

Early July, 2012
Approval

July and August, 2012
July and August, 2012
November, 2012
January, 2013

Winter 2013

March 1, 2013
April to May, 2013
June, 2013

June and July, 2013

August, 2013

Application submitted
Feedback and edit to thdagé Green

Internal Review, ExteRmliew, and Open Meetings are

Destiny House Financials Submitted

Commissioner recommends to Redgergliminary

Board of Directors constdute
Charter School Program GaarRlanning is submitted
Receipt of funds for organizationftbstructure building
Recruitment and facilities seaocchmences
Bids solicited for furniture, finishis@nd equipment; IT
and connectivity being of critical concern with lmess and
IT contracts a priority.
First lottery
Lease signed and ReadinesefailCompleted

Final approval from regents and acitnation is hired

Faculty hired, building renedagoods and materials
arrive, Family Orientations held, faculty trained

School opens



Destiny House of Rhode Island letter of Support
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...addressing domestic violence, teen dating violence,
and pregnancy prevention in communities of color

Founder & Executive Director

Eleanor C. Brown-McSwain MSW

destinvhouseri@gmail.com

Director of Programs:
Misty Wilson,
Misty.wilson@brown.edu

Board of Directors - Officers
Rochelle Baker, M. Ed, MSW,
President

Claudia DeCesare, BA Vice-
President

Renay Omisore, MBA, Treasurer
Natasha Clay, Secretary

Board of Directors:
Rep. Joseph Almeida
Joan Blair-Skeffington
Phil Lowry, LMHC
Lewis Morris

Judy L. Perry, AA
Melissa Walsh, MBA

February 15, 2012

Dear Sir/Madam:

This letter 1s to confirm that Destiny House has agreed to sponsor The Village
Green’s Virtual Public Charter School. As such, we have reviewed and hereby agree with
the submission of the enclosed application in support of their endeavor.

Destiny House is a non-profit community based organization established in 1998
which addresses past trauma with inner city youth to disrupt or eliminate the
intergenerational cycles of violence and poverty. We address those social and emotional
1ssues that get in the way of one’s educational abilities. Please note that our Mission 1s in
total alignment with this new and highly innovated initiative. Our Rhode Island nonprofit
public benefit corporation qualifies us as exempt from federal income tax under Section
501(c) 3 of the Internal Revenue and is classified as a public charity. A copy of our federal
determ nation letter has been included for your convenience.

Under our sponsorship agreement with The Village Green’s Virtual Public Charter
School, Destiny House will ensure that their funds will be used, solely, to accomplish the
charitable purposes of the virtual learning programs.

Please feel free to contact me at 401-282-98850r destinvhouseri(@email. com, 1f
you have any questions. Thank you for your interest.

Sincerely,

Eleanor C. Brown-McSwain, AA, BSW, MSW
Founder and Executive Director



Description of Proposed Facility
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LoopNet - "The Venture Building", Street Retail, 859 North Main Street, Providence, RI Page 1 of 3

Print all the details of this listing in a proper format by clicking the “Print Listing” link on
the right-hand side of each listing.

I.oopNet #1in Commercial Real Estate Online Mobile = Become a free member  Log In

Back to Search Resuits Previous Result 18 of 128 Next Result

Retail Property For Lease

L1} H H "
The Venture Building Presented by
859 North Main Street, Providence, Rl 02904 Olympus Group Real Estate
Total Space Available: 10,000 SF
Renta! Rate: $9 /SF/Year
Min. Divisible: 1,800 SF additional
Max. Contiguous: 10,000 SF gg?)nggﬂl-lgfsus Ext: 220
Property Type: Retail Contact listing broker
Property Sub-type Street Retail Niio
Building Size: 22,000 SF First Name
Lot Size: 0.53AC Last Name
Find Out More...
Ermail
Last Verified 1/23/2012
Listing ID 17283653 Phone

ext

Please send me additional

information about this property.
1 Space Available Display Rental Rate as Entered +
Space 2 Space Available: 10,000 SF
Rental Rate: $9 /SF/Year
" By dlicking "Contact Listing Broker’,
Space Type: Street Retail INfating that you have 62, Undersiocd, and sgres
to LoopNets Terms and Conditions.
Additional Space Types: Office Showroom New to Loophet? No problem. As a courtesy,
Flex Space LoopNet will automaticaly create a free account 5o
that you can access mare listing details, sefup new
. , listing alerts, and more,
i Bivisible: 1,805k We vl ot share your email address. View our
Pri Policy.
Max.: Contiguous: 10,000 AF e e
Lease Type: Modified Gross l
Watch This Property
Description Shars B lsting
Available: 1800 to 10,000sf(within a 22,000sf building) set up as two level showroom/office and one level Link to This Listing
sales/service; co-occupant is Venture window Co. with an established retail draw; open area has 16-18 ft ceilings Embed This on Your Web Site

and 9ft. OH drive-in; offered at $9.00/sf; rates include base taxes, insurance, cam;

High traffic and visibility on North Main with immediate access to I-85 via Branch Ave. exit; parking: INDOOR (1
vehicle per 1000sf leased) plus dependable on street parking.

Widgets, Badges and Tools

Map of 859 Norih Main Street, Providence, Rl 02904 (Providence County) Hiide Map Shars.on Kol ietaoks
Recommipnd
Tweet 0
Share
13
0

Addrh Print lr[Sl'Rgn

View Map

http://www.loopnet.com/xNet/MainSite/Listing/Profile/Profile.aspx?LID=17293653&SRI... 2/15/2012
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The Village Green

A K to 12 Virtual Public Charter School

November 30, 2001

Peter McWalters, Commissioner
Rhode Island Dept. of Education
255 Westminster St.
Providence, RI 02903

Dear Commissioner McWalters:

On October 19, 2001, Corine Hadley, President of the NASBE released the landmark
policy paper entitled Any Time, Any Place, Any Path, Any Pace. This report outlined her
organization's vision of the American educational system's transformation from the "one-room
schoolhouse to the any-room schoolhouse."

The distance learning revolution that is about to emerge fits squarely into the principles
and tenets found within the Rhode Island Charter School law. Charter schools are intended to be
the vanguard, laboratories and an expression of the on-going and vital interest in the improvement
of education. At this time and place in the development of the distance learnin g revolution, a
measured and planned experimentation in the concept of Virtual Schooling could not be in greater
concert with the intent of the statute.

We have created the Village Green and were prepared to submit an application today.
The plan has been created, with curricula, organizational structures, a unique governance system
and a budget that works. Operating within the virtual learning sphere practically negates the most
prohibitive cost for start up charters; facility funding. The school delivers to students of "choice
and circumstance" technology, a community rich in human contact, expanded roles for teachers
and a powerful curriculum.

However, the present zeitgeist of the charter school movement in RI is fraught with
uncertainty and economic pressure. An application calling for the creation of a virtual school
would make all other charters suddenly appear very mainstream, but at what cost? Our plan,
although solid in every respect should better serve as a template to launch an initiative that is
inclusive of larger constituencies.

It is in this spirit that we offer this intellectual property to be further developed over the
next year as The Village Green Project. Utilizing the capacity of the League, over the next year
we intend to create a document that has broader support and input. Therefore, please accept this
notification of intent to apply for charter status for the Village Green, A K to 12 Virtual Public
Charter School in the year 2002. As the year unfolds, we hope to work in concert with you to
further explore this wonderful opportunity and to not only expand our vision of what a school is,
but also to create a system that truly empowers each family to chart a course that is best for their
child.

Sincerely,

Robert Pilkington Gary Davis



The Chartered Course; early spring 2002
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A dissemination and technical assistance arm of Textron/Chamber of Commerce Academy - Providence's Public Charter School

Times* Academy’s New Building & Dream Come True

In what stands as the greatest
physical plant achievement in Rhode
Island charter school history, Times?
Academy has opened a beautiful,
brand new and state of the arr educa-
tional facility. The school which is
located at 50 Fillmore Streer in
Providence is much more than just
bricks and mortar. It is the long time
dream of the “Dean of Dreams,”
Ralph Taylor, his board and the
whole faculty and school community.
Having spent the last three years at
the old Saint Charles school on
Harrison Avenue, the Times2 family
must be delighted to finally offer

Textron/Chamber
Charter School to be
studied by University
of Wisconsin at
Madison

The Textron/Chamber of
Commerce Charter School
continues to draw attention from
those outside Rhode Island. Last
spring Textron was bringing its
model to the Marriott Charter
School in Washington, DC. This
spring the school has been chosen
as one of seven sites nationally to
be studied by researchers from
the Center for School and Work
at the University of Wisconsin in
Madison. A team of three will visit
the school during the week of
April 29, 2002. The researchers
will run focus groups, conduct
interviews with board members,
faculty, students, parents and

optimum high tech educational
services to their students. Being a
school that concentrates on mathe-
matics, engineering and technology
and being housed in a pre-WPA
building that was leased did not lend
itself to the cutting edge education
which the new building promises.
The new facility will give the faculty
and students the environment they
need to lead and innovate into the
21* century. The school building

is well thought out, aesthetically
pleasing and future growth will not
be awkwardly tacked on as Times?
needs grow. The building is visibly

upgradeable and thoroughly
modern. There is room for both

a new gymnasium and the Children’s
Academy (Times” elementary
component) when those needs arise.
The wiring and computer infra-
structure is phenomenal and
designed to be expandable and
easily upgradeable as technology
needs change. The school boasts a
wonderful amphitheater that is
corporate grade and is a true
community asset. Congratulations
to Times? and may the school

grow and prosper in their new and
wonderful home.

. THE CHARTERED COURSE is your Charter School information resource.
This is the 4* Chartered Course - For back issues email workprep@aol.com

Charter School’s Instructional Lead
Teachers Trained in U. of Pittsburgh’s

Principles of Learning

The Rhode Island League of
Charter Schools has paid for
Principles of Learning training
through the University of Pitts-
burgh for the instructional heads
of the active charter schools.
Joining nine other districts, the
League has enabled the schools
to compete on par with the larger
district's initiatives. Using the
purchasing power of the collabo-
rative, combined with grant
writing efforts, the League has
aided the charter movement by
bringing these crucial principles
to fledgling schools. As the
charter movement continues to

grow at a breakneck pace,
jet-fueled by high parental satis-
faction rates, the schools will be
expected to perform better than
their district peers. Giant leaps

in student achievement while
starting a school from scratch
and getting it off the ground is

a daunting task. With the help

of the training through the
University of Pittsburgh, the
charters stand poised to rackle
two extraordinary feats simultane-
ously; the establishment of unique
governance /organizational
structures and the creation of
high performing public schools.

WEBSITE: www.RIcharterschools.com ¢ PHONE:401-456-1738 + rax.401-456-174] « E-MAIL: workprep@aol.com
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On October 19, 2001, Corine
Hadley, President of the National
Association of State Boards of
Education (NASBE) released the
landmark policy paper entitled
Any Time, Any Place, Any Path,
Any Pace. This report outlined her
organization’s vision of the American
educational system’s transformation
from the “one-room schoolhouse to
the any-room schoolhouse.”

The distance learning revolution
that is about to emerge fits squarely

into the principles and tenets found
within the Rhode Island Charter
School law. Charter schools are
intended to be the vanguard,
laboratories and an expression of
the on-going and vital interest in the
improvement of education. At this
time and place in the development
of the distance learning revolution,
a measured and planned experimen-
ration in the concept of Virtual
Schooling could not be in greater

concert with the intent of the statute.

The team of Robert Pilkington
and Gary Davis, co-authors of the
Textron,/Chamber Charter School’s
charter document, have now
pioneered The Village Green, a K-12
Virtual Charter School (VCS).

The charter school application and

Textron/Chamber Charter School
Launches Hospitality Task Force

When Textron/Chamber
partnered with Johnson and
Wales University to “re-form”
the Marriott Hospitality Charter
School in Washington, DC, a
residual effect was a new
program initiative at Textron.
Hospitality will soon be a career
avenue for the students at
Textron/Chamber to explore.
By instituting real-life work
readiness skills classes in the
Lower School and concentrating
on a small cohort of students
who are leaning toward post-
secondary training and
eventually, management careers
in the Hospitality industry, the
students will gain paid
experience in the field.
Combining extended day classes

taught by instructors from the
industry and for-pay office place-
ments with downtown hotels;
the cohort of 6 to 10 students
will be introduced to a fasci-
nating career opportunity. Rick
Tarantino and Carolyn Cooper
of the JWU Development Office
and Mike Timura of the JWU
Office of Graduate Admissions
were instrumental in the design
work. Other notables brought to
the table by Textron/Chamber’s
Operations Office and who
assisted in the program design
were Vince Saele of JWU, Bianca
Gray of the Mayor’s Office,
Ramona Burton of the Provi-
dence Chamber and Allyson
Hawkins of the RI Hospitality
Association.

delivered letter of intent to apply,
was drafted in the fall of 2001 and
targets families of both “choice and
circumstance” who have chosen
alternative schooling methods for
their children. By revolutionizing the
role of teacher, The Village Green
VCS will place technology,
curriculum, internet and visiting
teachers to facilitate learning in

the home and community. By elimi-
nating the need for massive facilities
funding the Village Green VCS will
be able to devote a larger share of
the school’s funding directly to

the charter schoo!’s families. If you
are interested in joining the final
draft/program review task force,
please call Robert at
Textron/Chamber, 456-1738.

continued from page one...

business mentors, and shadow
students to their afternoon
work-for-pay job placements with
Chamber members. The results
will be published within the year
and will be made public locally
through Textron/Chamber
School.

Additionally, the research
study may be rewritten to be
an article intended for popular
magazine publishers. The
“big win”” for the school is in
receiving an un-biased and
objective study of the school’s
program and culture. How the
feedback is used to refine and
improve Textron/Chamber is
the challenge and our mission as
a school. Last year’s SALT visit
proved to be the impetus for
tremendous introspection and
programmatic refinement.
However, the clear message here
is that Textron/Chamber School
truly embraces its commitment
to be a charter school that serves
a laboratory function.

ROBERT PILKINGTON, OPERATIONS OFFICER, TEXTRON/CHAMBER OF COMMERCE PROVIDENCE PUBLIC CHARTER SCHOOL
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Carpe Diem Collegiate High School and Middle
School (CDCHS)

Operator Carpe Diem
Operator type CMO
Headquarters Yuma, Ariz

Focus Urban

Grades served 6-12

% FRL 61% (CDCHS)
% Black or Hispanic 44.8% (CDCHS)
Public revenue/pupil $6,639 (CDCHS)

Blended program

Blended grades 6-12
Enrollment 273

Blended subjects Comprehensive
Content 2020

SIS PowerSchool
Independent LMS €2020
Independent gradebook PowerSchool

Independent assessment tool | Acuity

Link between LMS and SIS | Manual

Other tools None

Notable results

Businessweek recognized CDCHS as one of the top high schools in America inits
2009 report, and U.S News ¢ World Report did the same in its 2010 report.

Program model Model description Onéne /

55-minute periods,
rotating from online for
concept introduction and

. instruction to face-to-face

Rotation P
for reinforcement and

application. 2 to 3 rotations
per day. 4 days of school per

week, 8 am. to 4 p.m. oftine

o .
- ~
Supervised zemote
prick-and-mortar 6
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Online

Offline
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Aliance College-Ready

A N Public Schools: summer program

Vituol Leaming Lobs @

Florida Virtval School: ELearning Centers

Si Rivers Chorter High School: 6th period
— EdisonLearing: blended products

@ —Witchito Public Schools
White Hat Management
EdisonLearning: dropoutsolutions centers
AdvancePath Academics, Inc.

© —Comnections Academy

(hicago Public Schools: Additional
Learning Opporfunifies Inifiative

© ——Comerstone Health High School
"~ Hex Publc Schacks @ —ACCESS Distance Learning

——USC Hybrid High School
Grand Rapids Public Schoals
VOIE Academy High School
Matchbook Learning, LLC
(ity Prep Academies

Capital Area Onling Learning Association
Kentucky Dept. of Education: KVHS
Jesuit Virtual Learning Academy

Metropolitan Nashville
Virtul Learning

@ —Six Rivers Charter High School: learing center

@ — Florida Virtual
Sthaol: iPrep
Academy

@ —Howaii Technology Academy

@ —Hoosier Academies

Kentucky Dept. of Education: hybrid grants

@ —Fiverside Virtual Schoal
@ < CADEMY

@ — Faimont Preperatory Academy

Michigan Virtual School
Florida Virtual School: (I.ussic

EPGY Online
High School

Carpe Diem Collegiate High School

and Middle School
— School for Itegrated Academies and
Technologies, Inc. (SlATech)

—Sthool of One
— Kentucky Dept. of Education: pilot
Brownsville Academy High School
KIPP LA
~ Miance College-Ready Public Schools: pilot study

o

—Acton Academy
BLENDED-LEARNING MODELS
~—Rocketship Education
@ Face-to-Face Driver
@ Rotation
O Flex
—(Questfo Leam .
(hicago International Charter School @ Onfine Lab
High Tech High ® Self-Blend*
Leadarship Public Schools ® Online Driver
Big Picture Learning
< >

Supervised brick-and-mortar

Remote




Tables of Organization for Years One through Three

Village Green Virtual
Table of Organization

Year One

Broad of Directors
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Y
Y
Key Committees of the
School Superintendent
(1 FTE)
/) Ui < Chief Operations Officer
v School Improvement (1 FTE)
v Local Advisory
v’ Curricular Innovation v <t
v Compliance
L, Chief Academig
Officer
(1 FTE)
< ) 4 v .
. Information an Recruitment
e Technology and Community
Manager Specialist Engagement
(Consultancy) (5 FTE) (1 FTE)
Y
Main Office/
+ + A 4 Customer
: i Learning and Communication
e g0 e Workshop (1 FTE)
T R E07 Center Faculty
Faculty (1 FTE) S F1L
(2 FTE) ( )
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Table of Organization

Year Two

Broad of Directors
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A 4
A 4
Key Committees of the
School Superintendent
(1 FTE)
7 Iimoes = Chief Operations Officer
v School Improvement
; (1 FTE)
v Local Advisory
v’ Curricular Innovation v <t
v Compliance
L, Chief Academic
Officer
(1 FTE)
< ) 4 v .
. Information an Recruitment
e Technology and Community
Manager Specialist Engagement
(e (1 FTE) (1 FTE)
Y
Main Office/
v v v Customer
: Learni Communication
Special Design Space ST 0] 2 FTE
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Administrative Job Description

The Village Green

Virtual Public Charter School

Position Specifications

TITLE: Head of School

QUALIFICATIONS: 1. Certification as a secondary school Superintendent
2. A minimum of a Doctoral Degree in Education
3. A minimum of five year experience in a charter
school
4, Such alternatives to the above qualifications as the

Board may deem appropriate and acceptable.

REPORTS TO: Board of Trustees
SUPERVISES: Staff members designated by the Board of Trustees
JOB GOAL: To use leadership, supervisory, and administrative skills so as to

promote the educational development of each student.

PERFORMANCE RESPONSIBILITIES:

1.

Establishes and maintains an effective learning climate in the school.

Initiates, designs, and implements programs to meet specific needs of the school.
Keeps the Board of Directors informed of the school’s activities and problems.
Makes recommendations concerning the school’s administration and instruction.

Prepares and submits the school’s budgetary requests, and monitors expenditures
of funds.
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7.
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Supervises the maintenance of all required building records and reports.

Prepares or supervises the preparation of reports, records, lists, and all
other paperwork required or appropriate to the school’s administration.

8. Works with various members of the staff on school problems of more than in school

9.

10.

11.

12

13.

14.

15.

16.

17

18.

19.

20.

21.

22.

import, such as transportation, special services, and the like.

Keeps the Board of Directors informed of events and activities of an unusual nature
as well as routine matters related to the principal's accountability.

Interprets and enforces policies and administrative regulations.

Maintains active relationships with students and parents.

. Budgets school time to provide for the efficient conduct of school instruction and

business.
Supervises the school’s educational program.

Leads in the development, determination of appropriateness, and monitoring of
the instructional program.

Programs classes within established guides to meet student needs.

Assists in the development, revisions, and evaluation of the curriculum.

. Supervises the guidance program.

Maintains high standards of student conduct and enforces discipline as necessary,
according due process to the rights of students.

Establishes guides for proper student conduct and maintaining student discipline.

Attends special events held to recognize student achievement, and attends school
sponsored activities, functions, and athletic events.

Maintains and controls the various local funds generated by student activities.

Supervises the maintenance of accurate records on the progress and attendance of
students.
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24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.
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Assumes responsibility for the attendance, conduct, and maintenance of health of
students.

Assumes responsibility for his/her own professional growth and development
through membership and participation in the affairs of national professional
organizations, through attendance at regional, and national meetings, through
enrollment in advanced courses, and the like.

Keeps abreast of changes and developments in the profession by attending State
Department meetings, reading professional journals and other publications, and

discussing problems of mutual interest with others in the field.

Supervises all professional, paraprofessional, administrative, and non-professional
personnel attached to the school.

Supervises the recruiting, screening, hiring, training, assigning, and evaluating of
the school’s professional staff.

Supervises the school’s teaching process.
Approves the master teaching schedule and any special assignments.

Orients newly assigned staff members and assists in their development, as
appropriate.

Evaluates and counsels all staff members regarding their individual and group
performance.

Conducts meetings of the staff as necessary for the proper functioning of the
school.

Assists in the in-service orientation and training of teachers, with special
responsibility for staff administrative procedures and instructions.

Recommends according to established procedures, the removal of a teacher whose
work is unsatisfactory.

Makes arrangements for special conferences between parents and teachers.
Assumes responsibility for the safety and administration of the school plant.

Supervises the daily use of the school facilities for both academic and nonacademic
purposes.
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39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.
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Plans and supervises fire drills and an emergency preparedness program.

Asserts leadership in times of civil disobedience in school in accordance with
established Board policy.

Provides for adequate inventories of property under his jurisdiction and for the
security and accountability for that property.

Supervises all activities and programs that are outgrowths of the school’s
curriculum.

Supervises and evaluates the school’s extracurricular program.

Plans and leads Cabinet meetings, faculty meetings, and such other meetings as
are required or appropriate.

Serves as an ex officio member of all committees and councils within his school.

Cooperates with college and university officials regarding teacher training and
preparation.

Responds to written and oral requests for information.
Assumes responsibility for all official school correspondence and news releases.
Organizes and administers the public relations program for his school.

Delegates authority to responsible personnel to assume responsibility for the

school in the absence of the principal.

50.

Responsible to cultivate principles of morality as per Title 16.

51. Additional duties as assigned by supervisory leadership

TERMS OF EMPLOYMENT: As negotiated with the Board of Trustees

EVALUATION: In accordance with Evaluation System Protocols.
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The Village Green

Virtual Public Charter School

General Duties - Teacher
This listing of Teacher Duties and Responsibilities serves to describe the expectations for
teachers in addition to and concert with the expected teaching practices as outlined in the

Village Green Faculty Practices Guide.

A. Follows professional practices consistent with school and system policies in
working with students, students’ records, parents, and colleagues

1. Demonstrates high degrees of proficiency in communication and interpersonal skills
as they relate to dealings with students, parents, other teachers, administrators, and

other school personnel

2. Prioritizes availability to students and parents for conferences according to system
policies both as a teacher and advisor

3. Facilitates home-school communication by such means as holding conferences,
telephoning, and sending written communications (email)

4. Maintains confidentiality of students and students’ records

5. Works cooperatively with school administrators, special support personnel,
colleagues, and parents

0. Has highly developed computer skills with regard to ¢2020, Digication and Office.

B. Complies with rules, regulations, and policies of governing agencies and
supetrvisory personnel

1. Complies with state administrative regulations and Board of Trustees policies

2. Adheres to school procedures and rules as outlined in the Employee Handbook
3. Conducts assigned classes and attends meetings at the times scheduled

4. Enforces regulations and provides timely documentation concerning student

conduct and discipline
5. Demonstrates timeliness and attendance for assigned responsibilities

0. Provides adequate information, plans, and materials for substitute teacher
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Maintains accurate, complete, and appropriate records and files reports promptly

Attends and participates in faculty meetings and other assigned meetings and
activities according to school policy

Complies with conditions as state in contract

Demonstrates professional practices in teaching

Models correct use of language, oral and written

Demonstrates accurate and up-to-date knowledge of content and content standards
Implements designated curriculum

Maintains lesson plans as required by school policy

Assigns reasonable tasks and homework to students

Participates in professional development opportunities and applies the concepts to
classroom and school activities

D. Acts in a professional manner and assumes responsibility for the total school
program, its safety and good order

Takes precautions to protect records, equipment, materials, and facilities
Assumes responsibility for supervising students in out-of-class settings

Demonstrates appropriate personal contact while in performance of school duties

E. Assumes a role in meeting the school’s student achievement goals, including
academic gains of students assigned to the teacher

Participates in data interpretation of both school-wide formative and summative
assessments.

Participates in Curricular Mapping Exercises and Common Planning Time
Aligns all instructional and assessment plans to GSEs and Common Core Standards

Actively uses technology, exhibitions and individual and group projects in every

Maintains web based page for classroom communication and posting of assignments

Faithfully participates in mapping activities regarding curricular practices
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Objective

This manual is designed to set in place policies@ocedures for the management and
disbursement of funds at the Village Green Chatigh School. Understanding that The
Village Green is a small school (and an organiratade up of few administrators, a
part-time or consultant business manager and anteduboard) mandates an efficient
system be in place so that unimpeded progressdg imahe planning, execution and
implementation of the school’s program on a dagayp basis. The policies and
procedures in place must be systematically streethland clear so that a balance
between effective segregation of duties and comsenise procedures can be maintained
easily.

Components of the manual
The basic components of this manual are:

Executive summary

Banking relations

Key individuals

Internal controls summary
Financial management policy
Cash receipts policy
Disbursement procedure
Petty cash procedure
Purchasing procedure

CoNoOR~WDNE

Executive Summary

The Village Green faces three distinct financiahagement challenges within the
timeframe of spring 2012 and June 2013. During tinaframe this financial
organizational plan will have to be set in motion &xecute operations.

The first phase is the publishing of this ManualFemancial Management, Purchasing
and Internal Controls. This current manual is pattd after manuals written by the
author for other charter schools namely the Tex@bamber of Commerce Academy,
The Potowomut Elementary Charter Application, ThEIRMiddle College and the
Beacon School where it has been extensively useédedimed. By codifying clearly the
duties, processes and procedures for financiatifumethe school will begin operations
with a firm foundation.

Secondly, as the school moves to open, it musirooato hire and contract with
individuals experienced in charter school finaridee Budget sub-committee of the
Board will be a key priority upon attaining a folbard complement. The choice of
Certified Business Manager to oversee day-to-déiybeicritically important and they
must be well versed in UCOA. Likewise, the schoalsliting firm must be oriented to
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performing the UCOA Compliance audit as part ofdhaual auditing process. Since
Sage is the preferred software for UCOA by theesatharter school the Village Green
must also purchase and use this tool. Traininghaille to take place for employees such
as secretaries (who receive goods, handle packpwand open mail) and teachers (who
handle field trip funds and fill out purchase og)ef he building of the operation will be
evolving yet helped by clarity of expectation.

Thirdly, the Village Green needs to begin to depedcsophisticated system of
development and support to ensure that the schdbeirecipient of all available grant
and foundation funding available to this uniquetues. The Village Green stands at a
unique crossroads where alternative public educatial technological innovation
sectors converge. The opportunities for grants footh the educational and Tech sides
of the house are worthy of a substantial Allianaed Philanthropy division. It also goes
without question that the school must always ogerat financially sound manner and
continue to build a positive position on both casd an accrual basis. It is the Chief
Executive’s mandate that on-demand projectionsséatds reports of current spending to
budget positions, cash flow analysis and projestimm how rising salaries, future
occupancy costs and future student growth willaffee school’s solid financial position
must be continual and ongoing.

The overarching goal of this initial manual is tadg the school in the in the execution
of a fiscal infrastructure that will serve to batarninternal controls, procedures and
policies required by a public school district wikle needs and capacity of a small
business.

Banking Relations

Using the school’s EIN (or 501¢c3 number), key Thikage Green individuals are
signatories on the school’s bank accounts. Theustsmpened are:

1. Business checking account for disbursement of funds

2. Savings account for the deposit of Federal, stadd@cal funds
3. Savings account for restricted private funding gifics

4. Savings account for school lunch proceeds

Bank Credit or debit cards that have low balant@ances, low (if any) fees and no
interest when the balance paid in full are avadabboard approved for officers and key
individuals who are contractually obligated to gher required to make online
purchases. At no time will debit cards with PIN roers that can be used at ATMs be
allowed by school practice or regulation.

Key Individuals
Key individuals are those that have signatory sgbtthe school’s accounts. This list

can, at the discretion of the officers, extend smhers of the school community such as
organization presidents or treasurers. Howeverptimeary key individuals are:
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> Full time administrators
> Board President
> Board Treasurer

Internal Controls Summary

The Village Green has made tangible and seriousiesito ensure that no single
individual is responsible for writing and signinigecks and receiving, recording and
depositing funds, and depositing cash and otheiptc In place will be a segregation of
duties and oversight by management and the Boaltdlisbursements require formal
approval and all disbursements have supportingiéegcand documentation.

In-house media (PO forms, use of credit card fasmbursement forms, etc.) have been
developed.

How items are purchased

Teacher or staff member makes request for matesiapsplies or trips in writing
to the CEO via the Purchase Order template

CEO reviews the request, asses it budgetarily apdifres it if needed
Purchase order is processed by admin or officé @&ed, online or mail)

All this documentation is forwarded to the businessager for filing

At least three bids are needed for purchases &;608 or unless the item(s) to
be purchased appear on the State of RI/RIDE M&tarthase Agreement

When goods arrive

» Shipments are received by the main office and cistgre reconciled against the
packing slip

» Packing slip is forwarded to the business offiaefilong, material is forwarded to
requester

Invoicing and payments

* Mail is opened and date stamped received by thetsey in the main office

* Invoices are forwarded to the business office focpssing.

* Invoices to be paid are assembled by the bookkeemkpresented to the CEO or
Treasurer in an orderly fashion with a cover skiseng all invoices, their
amount and a place for management initials foryewamice.

* Checks are produced

* Checks are presented to the CEO or Treasurerdgoingj

» Non-recurring and non-budget specific checks exoge$b,000 are dually signed
by the CEO and a key individual authorized by tbard

» The main office processes the envelopes for mailing
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Recording cash receipts and oversight of the rediation report

* In-house cash receipts are kept for misc. acts/éiied from the lunch program.
The majority of the school’s funds are in the farfrthecks from sending districts
or wired transfers from the state

» Prior to depositing, funds are recorded receively da a spreadsheet by the
Business Manager

» These funds are locked in the a lockbox until #tement sheets can be
reviewed and processed by the business manager

» Business manager affixes their signature to théessnt sheets verifying the
reconciliation between the amounts listed on thieeseent sheet and the actual
amount of cash held

» Bank deposits are made by the business officekeyandividual

* Bank reconciliations are reviewed in detail, notgie summary, by the CEO on a
monthly basis

Financial Management Policy

1. The Village Green Charter School will mainta@saccounting records using
fund accounting and the modified accrual basigobrding revenue and expenditures.

2. An annual independent financial audit of theosdls records will be conducted
in accordance with our contract with the Board efjents. There will also be an annual
UCOA compliance audit.

3. One to three-year budgets will be created andtaiaed. These budgets will
support the school’'s mission and stated goalsh@bend these budgets must:

a. Contain enough detail to enable reasonably atEprojections of revenues
and expenses, separation of capital and operatitenas, cash flow, and subsequent
audit trails.

b. Solvency — expenditures must be planned in asedhat they equal or are less
than anticipated revenues.

c. Be in line with board-stated priorities.

4. Fixed assets will be acquired and disposed lyf pon proper authorization,
and will be adequately safeguarded and insurelgeio teplacement value. Assets worth
more than $5,000 will be properly recorded with blisiness manager and be part of the
school's IRS 990.

5. The school will establish and adhere to a seffettive internal accounting
controls which require good accounting practices.
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6. The school will operate in a manner which insutg long-term financial
strength:

a. The school will operate in the black.
b. Cash will be managed in a way that ensures manitiquidity, and safety.

c. Restricted contributions will be used only foe reason the donations were
given.

d. Restricted fund balances will not be used farapons.

e. Payroll and other debt obligations will be paié timely manner.

7. The school will report its information in UCOArmat at the end of the fiscal
year or at any other interval as requested by alaggg agency such as RIDE or the

OAG.

Miscellaneous Cash Receipts Procedures

1. Any money turned into the business managerfaredby any teacher, PTO
official, family or staff member must be accompahioy a form signed by the depositor
stating the amount being turned in

2. The form and money are deposited with the Bissitoe Operations Manager

3. The Business or Operations Manager verifiegatheunt turned in and signs
the form to verify receipt

4. The Business or Operations Manager secures amdlprepares the deposit for
the bank

Disbursement Procedure

1. Checks are prepared no less than once a week
2. Checks are prepared by the bookkeeper or BissMasager

3. Checks are prepared for all current obligatimnsvhich there is proper
documentation of approval:

a.) For checks to individuals, there must be gir@ped purchase requisition, and
a check request with a different approved signatuaa that which appears on the
requisition

b.) For checks to companies, there must be an epgnuourchase requisition, and
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an invoice with a different approved signature th@at which appears on the requisition

c.) For various ongoing items (such as utilitied pariodic billings on previously
approved obligations) there must be an approvethtige on the invoice

4. Checks are then signed by the CEO.

5. In order to prevent situations where a signai®rnavailable and
circumstances require a check to be signed imneddjdhe following order should be
followed; Administrators, Treasurer, President ahthe other officers on the Board who
are registered with the bank as a signatory. Undarircumstances may the Business
Manger sign checks.

6. Nonrecurring or budget non-specific checks editep$5,000 require two
authorized signatures

7. Once the checks are signed, they are giventljitecthe Business Manager to
distribute to office staff to be processed and edhil

Petty Cash Procedure

1. Petty cash not to exceed $300 is kept on hatfieinffice for small purchases
that need to be made when circumstances are sacfodlowing the normal purchasing
procedure cannot reasonably be done

2. The petty cash is held and kept track of byBheiness or Operations Manager
3. All cash that is given out is documented bycengt signed by the receiver

4. Once a purchase is made, all supporting receimsif necessary, any change
are returned to the Business or Operations Manalgerrecords the transaction in a
separate ledger

5. When cash is taken out, the receiver must tusupporting receipts or return
the cash within one week

6. If cash on hand gets low, the Administrationpares a request to replenish the
cash up to $300

7. This request is given to the Business Manager pvapares a check for the
proper amount, has it signed by the TreasurereoBibard, and cashes the check at the
bank

8. The cash is brought back and given to the Adstriaion who reconciles the
amount received with the amount requested
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9. Once a month, when the bank statements areveel;¢he petty cash account
ledger and receipts are posted and reconcilecetGtneral Ledger by the Business
Manager.

Purchasing Procedure

1. Fill out Purchase Order form

2. Obtain necessary signature on the PO and turrtdt ine Business Office or main
office for faxing or processing

3. The Business Manager holds the original copy ofRtGe
4. When the order is received and double checkedcdmuracy, the receiver signs

the packing slip and marks it "received" beforeineing it to the Business Office
for further and additional processing.
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Emergency Procedures Manual
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Members of the School Response Team

Name Position Phone Placement
Robert Pilkington | Principal 401.378.7007 Centrally located
Tina Go Admissions 401.623.0643
Robin Murphy Dean of Students
Debbie Jarvis Secretary
Mary Hoyle Nurse

Michael Skeldon Academic Dean
Carolyn Taylor Special Ed. Admin.

Teachers, Staff and Admin List

Robert Pilkington, Principal/Supt. 4th floor
Tina Go, Admissions/Student Support 1st floor
Robin Murphy, Dean of Students 1st floor
Michael Skeldon, Academic Dean 4th floor
Carol Mowry, Foreign Language 4th floor
Carolyn Moseley, Visual Arts 3rd floor
Carolyn Taylor, Sped Admin. 2nd floor
Dawn Souza, Dramatic Arts 3rd floor
Peter Boland, English 3rd floor
Jennifer Wall, Humanities 2nd floor
John Butler, Mathematics 4th floor
Carrie Appel, English/Literacy Coach 3rd floor
Mary Hoyle, RN, School Nurse Teacher 1st floor
Ann Brockmann, Inclusion Specialist 2nd floor
Nicholas Jzyk, Chef Instructor 1st and 4th floors
Jason LeClair, Artist in Residence 3rd floor
James MacDonald, Social Studies nd 4 floor
Debbie Jarvis, School Secretary 1st floor
Suzanne Russell, School Based Coordinator 4th floor
Mellissa Riccio, Chef Instructor 1st and 4th fleor
Reading Specialist 4th floor
Jessica Waters, Science 2nd floor
Dana Guadagno, MS Office and Business 4th floor
William Connell, Inclusion All floors
Maura Gorham, Inclusion All floors
Larissa Perkins "Band 4" floors

Uriah Donnelly R floor
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Location of utility Shut-offs

Electrical Service: Basement front right (Chur¢hc®rner)
Natural Gas Shut-off: Basement front right (ChuBthcorner)
Ventilation System: Various points all floors

Heating System: Thermostats on all floors

Water Shut-off Valves: Basement front right (Chu8thcorner)

Code Descriptions

Shelter in Place Purple
Fire Red
Bomb Threat Blue
Weapons Orange
Intruder/Lockdown Green
Teacher in trouble Yellow

Shelter-In-Place Plan
CODE PURPLE

In the event of a meteorological, chemical, biotadji or radiological event, either
accidentally or intentionally contaminating the ©dé air, the staff and students will seek
shelter in a designated area that will maximizér thefety. The following plan will be
activated if needed.

* The principal will inform all staff, students, awmbitors to report to the
designated areas-second and third floor hallwW@sde Purple)

» Students or personnel who are outside should heghton immediately.

» Students, all personnel, and visitors will filedritallways with hats, coats,
gloves, and general belongings and be seated #lengalls with heads covered
by arms if danger of explosion.

» Teachers will close classroom windows and bringlasters to hall and account
for all students.

» If necessary advise people to cover their nosesrandhs with wet paper towels.
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Electrical, gas, heating, and ventilation, systevitisbe shut down by designated
personnel: custodian and/or admin.

Radio turned on to the Emergency Alert System (E&t&jon for further
information and guidance.

Wait for all clear signals from the emergency resmoauthorities.

Student and staff emergency numbers, a copy cfcheol disaster plan and a
portable phone should be brought to the sheltehégchool secretary.

All people must remain in safe areas until furthetified by the principal or
emergency responders. No one will be allowed ioubrof the building. The
estimated time for remaining sheltered in a pladhiee hours.

Essential supplies will be stored in a safe aiessential supplies will include:

Duct tape

2 battery operated radios
6 flashlights

Extra batteries

Paper towels/tissues

2 first aid kits
Water-plastic cups
Blankets

Two first aid kits

Shelter in Place Duties
Principal

Make an announcement over the PA system

» "Staff, we are going into a shelter-in-place (cpdeple). Please close all
windows, doors, and shut off lights.

» Everyone is to immediately report to the designateds on their floors,
with their coats.

» All teachers bring your emergency plans and clasters with you.

* "Any staff or personnel near exits, call all pensel) students and visitors
into the building."

« "All rooms immediately report to your designatedaam your respective
corridors quietly and in an orderly fashion.”

Report to the Foyer and check front entrance fgrprsonnel, visitors, students.
Direct them into the nearest shelter in place area
Monitor office, Foyer/ 1 floor
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Shelter in Place Duties
Teachers

When a shelter in place order is issued, teaclmeas s

* Close all windows and doors

e Turn off lights

» Call all student and personnel that you see outsitdethe building

» Take disaster plans, emergency cards, identificatoats and general
belongings

* Check classroom bathrooms.

» Direct students to the respective corridors with ¢bats and seat them as
planned and take attendance.

» Confirm with the second floor Response Team Men(tesource
teacher), that all employees and students haveeehtieeir designated
corridors (approximately three minutes after theamcement.)

» Cover doors with plastic and duct tape.

» Keep the students calm and quiet.

* When the "All Clear" is announced, immediately remthe tape and
plastic from the doors.

» Before exiting the building, attendance must beta&nd all students
accounted for and present.

* Go outside to the pre-arranged meeting area (Hifteabeas) and take
student attendance. Let the secretary know if soiés unaccounted for.

* When the building is thoroughly ventilated and ywa instructed to return
by the Principal return to your classroom and tstkelent attendance.

» Students are to stay in classroom

» Students will be dismissed, over the intercom, timérooms one at a
time.

Shelter in Place
Support Staff

When a shelter in place order is issued, the teac® classroom assignments at that
time shall:

* Close all windows and doors.
» Assist classroom teacher in evacuating studeritsetdesignated corridors.
» Take identification and all general belongings.
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* Close all corridor exit doors.

» Assist in sealing all doors/windows with plasticatuct tape.

* When the "All Clear" is announced, immediately ofpiem doors.

* Go outside to the pre-arranged meeting area arckchevith the secretary.

* When the building is currently ventilated and thimgpal has instructed
returning to the building, return to the classroom.

Shelter in Place Duties
Secretary

When a shelter in place order is issued, the segrehall:

If the principal is not available to make the anmoement, the secretary announces:

» "Staff, we are going into a shelter-in-place (cpdeple). Please close all
windows, doors, and shut off lights."

» Everyone is to immediately report to the designateds on their floors, with
their coats.

» All teachers bring your emergency rosters with you.

* "Any staff or personnel near exits, call all pensel) students and visitors into the
building."

« "All rooms immediately report to your designatedaam your respective
corridors quietly and in an orderly fashion.

THEN:
* Locate a cell phone
* Have available the following
Disaster plans
Daily attendance
Emergency cards
Visitor log/sign in
Student sign in/out sheet
Staff signs in/out sheet
Identification and belongings
» Determine visitor/personnel that need to be aceuifdr and
radio response team members for verification thiaty®mne is
accounted for.
» Contact authorities and notify them of the numidgremple that
are sheltered in at the school and where theynatteei building.
* Set up weather radio.
* Monitor communication-listen for official announcents from
local authorities.
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» When the "All Clear" is issued, take the sign ieats, two way
radio, and phone and proceed to a pre-arrangedngeeta
outside the buildings.

» When the "All Clear" is issued, take the sign ieats, two way
radio, and phone and proceed to a prearrangedngesta
outside the building.

» Account for personnel and visitors using sign ineth. Report
any discrepancies to the principal.

* When the building has been ventilated, return ¢olthilding with
sign-in sheets and two way radios.

Shelter in Place Duties
Nurse

When a shelter in place order is issued, the rahrak:

» Close all windows, turn off lights and air conditing in the office.
» Set up emergency medical supplies.

Shelter in Place Duties
Custodian

When a shelter in place order is issued, the cistahall:

* Immediately turn off all air handling equipment (AQ)

Hang the "SHELTER IN PLACE IN EFFECT-NO ENTRY" signd go to the
front door of the school building.

Stay in the foyer and after 3 minutes have padeel the front doors.

Cover necessary doors and windows with duct tape.

Remain in the office until the "All Clear" is annmeed.

Once an "All Clear" announcement is made, proceédrh on all air handling
equipment (HVAC).

Unlock front door, take sign down, prop doors open.

Go to the pre-arranged meeting area outside arckchevith the secretary.
Once the building has been completely ventilatetitha principal has instructed
people to return to the building, close and loakfitont door and put sign away.

Shelter in Place Duties
Chef

When a shelter in place order is issued, the kit@red lunch monitors shall:
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* Close and lock all windows in the kitchen and cafet

» Turn off ventilation system, kitchen equipment digdts.

* Close all doors.

* Leave all lunch trays on tables.

» Direct students to their respective corridors wittir coats (the corridor nearest
to their classrooms).

» Check immediate exits and call everyone into thiing.

» Check the following areas and turn off the ligtkiscchen, dining area, and
bathrooms

» Take disaster plans, identification, coats andrgltys and any visitors and
report to the hallway on the first floor.

* Remain in the corridor until the "All Clear" is amumced. Immediately go, with
any visitors outside to the pre-arranged meetieg and check in with the
secretary.

» After the building is thoroughly ventilated and fencipal has instructed to
reenter, return to the kitchen/cafeteria.

FIRE PLAN
CODE RED

BOMB THREAT PLAN
CODE BLUE

IMMEDIATE EVACUATION

* CELL PHONES AND TWO WAY RADIOS ARE NOT TO BE USEDY
ANYONE NOT ACTING IN AN OFFICIAL CAPACITY! Studentsvho use cell
phones during a bomb threat may be suspected tdatorg the threat maker
with a report of the school’s activities (for inst&: Are the kids in or out of the
building? Are there police and fire there yet? Did principal evacuate
everyone? Where are all the kids now?).

* Do not use exits that must bring you by the parkatg,.

» See bomb threat list — it should be filled out leygon taking the call if threat
comes in by phone.

* In case of a prolonged evacuation or BOMB THREAIdsnhts and staff will file
out of the building and walk to designated areasrooff school grounds.

* In a BOMB THREAT, all book bags must be taken duhe building and carried
by the student/owner

« In a BOMB THREAT, exit via the rea?floor loading dock door, proceed up
the hill to the top of the street, go around theck) down Federal St., across Main
St. and continue to the rear of the Stadium Theatre theater will be opened by
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Beacon personnel with keys and alarm codes tchieger and students will file
in and reassemble with their teachers and thesisolates.

Copies of emergency plans, personnel and studesrtgemcy records, attendance
and daily sign-out sheet will be brought by thecsitisecretary.

Teachers will bring class lists and immediatelyoesstudents out of the building
to designated area.

All support personnel who are at Beacon ChartehFghool should assist as
needed.

Designated personnel, with assistance from schephdment personnel, will
answer parental concerns and assist in the disihoisgee children if necessary.
The principal will remain at designated command: poth officials.

In the event of an offsite evacuation the secretallycontact the Principal. The
Principal will decide if and when to call local radtations that need to be
informed of the type of emergency and be requestetake appropriate
announcements. Radio stations will describe tlaewation plan and where and
how parents may pick up their children.

Message to radio stations:

Beacon School has evacuated the students and $tadfy are relocated off
school grounds to Stadium Theatre. Parents m&yypidheir child at the rear of
the theater on Federal St. Parents are to entiee aéar parking lot door of the
Stadium Theatre, give their name, an ID, suchcantie and their child's name to
the school personnel waiting at the door. Youldchill be located and brought
to you. Nobody will be allowed to dismiss a studé&his or her name is not on
the emergency form.

OFF PREMISES EVACUATION PLAN

Move to new location due to power failure or gas bk or other emergency

All students, visitors, and personnel, will filetaf the building with hats, coats,
and gloves and walk to new location (Stadium Thgate

Secretary will bring a copy of disaster plans,rat@nce, and student personnel
emergency sheets.

Follow the plan on the page before.

FIRE DRILL CODE

Every Drill is to be regarded as a real fire.

Drills can take place at any time.

The signaling device must be heard in all partthefbuilding and shall be used
only for fire drills.

Students who need assistant shall be escortedtfreiouilding.

The Secretary is Responsible for taking the emengérms with him or her.
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Restrooms must be checked by the nurse

Teachers should close doors and windows.

Teachers are responsible for taking their clasger®svith them.

Teachers should leave the building with their @dass

Students must not run during a fire drill.

Classes should go to their designated outside .areas

Designated areas must be away from the building,dafe place out of the path
of a fire apparatus.

Teachers must take attendance once their clasgedihed up outside.
Students may return to the building once the alcls sounded.

SCHOOL EXITS FOR FIRE DRILL

The office, and Nurse’s office will proceed to floger and exit out the front
doors and go to the Municipal Parking Lot.

Culinary and the cafeteria will proceed to exit ftwnt door to the Municipal
parking lot on the left.

Other areas are to follow the exit plans as postegéch room.

MEDICAL EMERGENCY PLAN
CODE WHITE

Procedure to follow:

Do not move the victim.

Notify the office immediately. The secretary omgipal should announce code
white over the intercom with information about Iboa of emergency.

The nurse and/or Dean of Students will proceetiécstene.

Teachers should monitor the students and keep ithéime classrooms if possible.
Appropriate personnel should be notified as neegedcipal, school psychiatrist,
janitor or rescue.

The nurse will determine if a parent or rescue rtedze called.

The nurse will complete an accident report and suibto the principal

LOCK DOWN

WEAPON THREAT
CODE ORANGE
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INTRUDER IN THE BUILDING
CODE GREEN

» Lock down is announced over PA and if possible witbrmation on location of
emergency.

* Plan is self-activated by all personnel if gunstaresheard. PA announcement
need not be heard in order for teacher to react.

» Shut and lock all classroom doors and windows.

» Pull shades and cover door windows with paper ssgae.

» File students into an area of the room away frdrd@rs and windows, crouch
low on the floor behind teacher's desk, againsivils or under student's desks
or tables.

* No one is to leave their classrooms until notified.

TEACHER IN TROUBLE
CODE YELLOW

* A code yellow is called into office over PA statilogation of problem.

* Code yellow is announced on PA.

* Principal immediately reports to teacher in need.

» Designated personnel (Deans, Operations, schosénpsychiatrist,
physical education teacher) will meet principaagsist.

» Proper authorities and/or rescue personnel witdrgacted as needed.

FAST STORM SHELTER
(Wind storm, tornado, and hurricane)

Students, all personnel and visitors, file into llalways or each corridor and sit against
the walls with their heads tucked and covered withs. Use disaster boxes if needed
after danger has passed.

STORM SHELTER
(Blizzard)
Students, all personnel, and visitors stay indigebuilding in the classrooms or cafeteria.
Use disaster boxes if necessary for comfort anetysafSecretary obtains a list of visitors
and their emergency contact numbers. The autbsmtie contacted and notified who is
at the school and their locations.

***ALL DOORS ARE TO BE LOCKED DURING THE SCHOOL DA. ONLY
SCHOOL PERSONNEL MAY OPERATE CAMERA MONITOR AND ENRANCE
SIGNAL.
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***ALL VISITORS MUST OBTAIN A VISITORS PASS FROM THE MAIN OFFICE.
IN CASE OF AN INTRUDER IN THE BUILDING, NOTIFY THEOFFICE
IMMEDIATELY.

General Questions to ask in a bomb
threat

When is the bomb going to explode?
|

Where did you put the bomb?

|

What does the bomb look like?

|

When did you put it there?

|

What kind of bomb is it?

|

What will make the bomb explode?

Did you put it there?

c KB

Yes

Why did you place the bomb?

OTHER QUESTIONS TO ASK

What is your name?

Where are you?

What is your address?
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Exact wording of threat: —I—I

CALLER'S VOICE
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Accent (specify):

Any impediment (specify):

Voice (loud, soft, etc):

Speech (fast, slow, etc):

Diction (clear, muffled, etc):

Manner (calm, emotional, etc):

Did you recognise the caller?

If so who do you think it was?

Was the caller familiar with the area?

THREAT LANGUAGE

Well spoken:

Incoherent:

Irrational:

Taped:

Message read by caller:

Abusive:




Other:

BACKGROUND NOISES
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Street noises:

House noises:

Aircraft:

Voices:

Music:

Machinery:

Other:

Local call:

STD:

OTHER

Sex of caller:

E Male Female
Estimated Age:

Duration of call:

Caller ID / number displayed:

WHO RECEIVED THE CALL

Full name:

Telephone number:

Date & time the call was received:

date I_: I_[: am E pm

Report the call immediately to appropriate authorities. Contact details of these can be obtained from your supervisor.

- DO NOT HANG UP -
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The Village Green

Virtual Public Charter School

On-Campus Handbook
Code of Conduct — Preamble

The school'sode of Conduct reflects the acceptance of thisadiedake responsibility for both the successlb$mdents and the
security of the school environment. Acting assrdit, the Village Green Code of Conduct presedies process rights for students
and is designed to provide a safe and secure fepemivironment for both students and faculty.

. Without standards of conduct, behavior boundandestudents are unclear and repercussions fortiolmay not be
equitable or accepted by the community as a whole.

. The Village Green Code of Conduct not only proviftesa safe and orderly learning environment,sbgromotes
responsibility within each student through the dedseof the school community.

. The school's code is broken down into three magdegories (harm to the collective quality of lif@rm to others and
major offenses). Additionally, rules regarding Biscipline Sub-Committee of the Board, attendabedlying and
academics can be found in the full document online.

. However, the strongest statement about studenvhmetet school is the message that comes not frenadults but from
the students themselves. The code written by stugerernment leaders is as follows and if adheved Village Green
student’s actions will be within both the spirittetie letter of the school's Code of Conduct.

Basic Standards of Behavior as Identified by the Stlent Government

The following “commandments” have been put togetret endorsed by the school's student governniEmgre can be no stronger
statements made about proper behavior. Whenuldersts define what is acceptable, then the rukesatrsimply adult rules but
community rules.

From the desk of student government ...

1. In order to function as a vibrant technologicaisiic community, students will show respect towathsir peers, the
faculty and environment. Therefore, the studedtybwill work peacefully and productively.

2. In order to help fulfill the mission of the Villagéreen Virtual Charter School, all students wilhisit exemplary behavior
in classes, have the respect to arrive on time attaption in class and complete all work as ma&me responsible young
adults.

3. During school hours, and while on school propestydents should not participate in any illegahati¢is out of respect for
themselves, their fellow peers, faculty members@mmunity.

4.  Violence of any kind towards fellow students ancufty will not be tolerated so as to keep the ped@mosphere intact.

The student government believes that only by fallpthese guidelines will Village Green Virtual Gtea School succeed in
providing a safe, secure community for all of ttgdents.

Discipline Sub-committee of the Board

The Discipline Sub-committee of the Board is a bodmprised of the school's board members and tsogized to intervene in
discipline matters, hold hearings and enter intoalveor agreements with students and/or make recomat®ns to the school’s full
board.

The Discipline Sub-committee of the Board will éeliate on cases that have been brought to it thradministrative action or
parental dissatisfaction with results of administemadjudication. Students and families will Bfeded an opportunity to have
rights to be heard, have the process explainetktm,thave an advocate attend with them, hear gpeh#rges and be given a clear
explanation of the consequences. Consequencearnge from detention to community service to thegittee’s recommendation
for exclusion from school for 45, 90 or 180 days.

At the conclusion of a compliance meeting, the studvill be informed of the committee’s decisiordanbehavior agreement will be
entered into. Parents have rights to appeal téuthboard and the n the Chief State School Office
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School Regulations

Our location in the community means that Village&r students have a new responsibility to demdesycod behavior. The
school's reputation will be affected, either pagty or negatively, by the actions and attitudethefstudents.

Violations of any of the school regulations asestatelow will result in disciplinary action as defd in this code of behavior.
Every faculty and staff member in the school hasaiithority and responsibility to enforce this cofleonduct. Additionally,
students may be asked to stay after school byeagher for breaking either school or class ruléswever, the primary
responsibility for dealing with negative studenhaeors will be Ms. Murphy, the Dean of Students.
Attendance and tardiness policy:
Perfect attendance is a rare occurrence in putiicas. Even under the best of intentions andinistances, absence and tardiness
sometimes happen. In all cases of absence andearda note or verbal excuse from the student&npaf guardian is required.
Without a written note or verbal excuse, the absemdardiness is to be considered unexcused.nf@emay be assigned starting
with the first unexcused absence.

. 3 Tardies excused or unexcused will equal 1 Absence

. 20 unexcused absences in one semester will resudiLitomatic retention to the current grade.

Early dismissal — students will not be dismissedyaaless a signed note from a parent or guardémnbeen given to the front office.
Phone calls will not be accepted unless it is aargency.

A. Basic Rules to protect our collective quality Ifé and the school environmer{Category 1)

1. Respect

All students are expected to treat every individnahe building, including faculty, staff and fell students with respect. We all
share a learning community and the opinions afelinbers of our community are valued. Behaviorsdb&ract from the learning
community harm everyone. Racially or sexually pfige language affects our community negativelyerf student will be held
accountable for their unruly and disorderly conduRespect of privacy and property is expectedhe Jchool's anti-bullying rules
are specifically designed to prevent disrespectéen Village Green School community members.

2. Dress Code

The dress code at Village Green attempts to baldrgcgghts of expression of the individual witle fegal requirement that the
school provide a safe and orderly educational enwirent for all students. Clothing that promotepantrays violence, offensive
language, drugs or alcohol is not allowed. Claihfior both males and females, that is revealingtsallowed. Tank tops, muscle
shirts, sleeveless shirts, halter tops, or shittattexpose the midriff will not be allowed. Sleegav, pajama bottoms or slippers will
not be worn in school.With the exception of class requirements (inanhtic production or in the kitchen) hats and haradsiot be
worn inside the school or school sponsored evehtampus. Outdoor coats should not be worn ingiéebuilding.
Detention/suspension can be assigned for repedatkadion of the dress code.

3. Technology

All Village Green technology is at the heart of gystem; the on-line handbook is the companiohitodode of conduct.

4. Phones

No student is permitted to use the telephonesarMain Office. In case of emergency, students lshobtain a pass to see a non-
teaching staff member to make the necessary call.

Cell phone use including texting during school tiserohibited, especially for contacting parentgwardians regarding early
dismissal.

5. Food/Drink
Students are prohibited from bringing food andfimic into the classroom. Teachers may allow water
6. Privately Owned Communications Devices of Stisle

Cell phones and MP3 players have proven to besanae in the classroom. They can be stolen, dateseuptions to learning and
create tension between adults and students

In emergency situations, parents should call theslrather than their child. When a parent dakscell phone of their son or
daughter then that parent is interrupting the ertiass.
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If a staff member or faculty member asks a stuttegive them the electronic device then the studerst do so. Confiscated
electronic devices will be returned only after ke has been resolved.

If a student brings an electronic device to schditiage Green will in no way, shape or form taksponsibility, financial or
otherwise, for a lost, confiscated, damaged oestdevice.

7. Smoking

Village Green is a smoke free campus and studeatsa allowed to smoke within 1,000 feet of thea building. The three major
reasons for this policy are:

1. Smoking is bad for your health and has proven ttats
2. Rl State law requires that schools be smoke freenast students are under the age of 18
3. Smokers need to find smoking spots and spread lifthis adversely affects our many new and vaheidghbors.

Violation of this policy may result in suspensifines or mandatory smoking cessation classes.
8. Vandalism / Defacement of Property

Students must respect our school and neighborhdaddalism / defacement of any school property moll be tolerated. Actions
such as writing in school textbooks, writing onldesr walls, carving into woodwork, desks, tabtasyalls, breaking/damaging
walls or school furniture, and spray-painting (§itéfare actions of vandalism/ defacement. Anycaeght vandalizing school or
local property will be disciplined and requiredd@y for damages or make restitution. The polidehei called if a neighbor’s
property is affected.

9. Plagiarism

Plagiarism or cheating of any kind will not be taleed. Students who are caught plagiarizing oatihg will receive a zero for the
assignment, and a one day suspension. No makesigmants will be given to recover the zero. & gtudent plagiarizes or cheats
again, the student will fail the course automalycal

10. Internet Acceptable Use Policy

The use of the Internet has been provided to teacmel students as an educational tool and sheulddd as such. The use of the
internet for illegal, commercial, or unethical acis is strictly prohibited. All illegal activitiesuch as transmission of any material in
violation of any U.S. or state regulations are jiived. This includes, but is not limited to; corted material, threatening or
obscene material, or material protected by tradeese

Bullying can and does happen electronically andefer students to the Bullying Policy for furthesfihition and actions that can be
taken by the school for such acts.
Please refer to the on-line handbook which is apamion to this on-campus

B. Rules against injury to otheréCategory 2

1. Sexual Harassment

Sexual harassment is against the law and will edbkerated. A student will not use words, picsi@bjects, gestures, or other
actions relating to sexual activity or a persoesdgr as defined by the law that violates the sigiiany person. Sexual harassment
will be reported immediately to the Principal oétschool.

2. Theft/Possession of Stolen Property
A student will not, without permission of the owrggrcustodian of the property, take property narehia his/her possession any
property that does not belong to him/her.

3. Bullying
Bullying is clearly a violation of Rl State law.leRse see the bullying policy at the conclusiothisf document.

4. Creation of an Unsafe Environment

Students who pull fire alarms, set off fire extirghers, smoke inside of the school building, inotteers to unruly behavior,
misbehave on busses, leave school grounds witksatigsion and engage in other destabilizing behsavieate an unsafe
environment and are subject to disciplinary action.

C. Major offensgCategory 3)

The school has ZERO tolerance regarding the pdesesweapons, fireworks, alcohol and/or drugsl #e use violence. Students
who commit any of these student Category Il ofeenwill be referred to the Discipline Sub-Committé¢he Board and/or the
Board of Trustees.

1. Weapons
Any student found to be in possession of a weapgbmesuspended and referred to the Discipline-Sammittee of the Board for a
hearing, which may result in exit from our schami éip to 180 days or the duration of the schoof yreaccordance with the Rhode



113

Island State Law.

2. Alcohol and Drugs

Alcohol and Drug use is strictly prohibited. A dant will not possess, use, offer to buy or sefitagled substances, dangerous
drugs, prescriptions drugs, counterfeit drugs xittting substances or alcohol. Any student whespsses drugs or alcohol will be
automatically suspended and referred to the DiseBub-Committee of the Board.

Students required to take prescription drugs dusgigol hours must present a copy of the presonifgowing required times and
dosages to the school nurse.

3. Physical Violence
Any student who assaults another student or staffilber will be automatically suspended and refeiwate Discipline Sub-
Committee of the Board.
SCHOOL INTERVENTIONS
A. Academic
All academic violations including missed work assigents will be handled with the following process:

STEP 1: Teacher intervention(s). It is expectedyat of basic teaching responsibilities, thahviddial teachers will intervene first
on academic issues.

STEP 2: If offense is very serious or teacher beleadditional intervention is necessary, a writeferral with recommendations
will be sent to Principal. The Principal will respd to the referral within 24 hours.

STEP 3: If student behavior continues, the Pridaipiintervene again with one of the appropriatgions: detention, in-school
suspension, parent conference, out-of-school ssgpenr a Discipline Sub-Committee of the Board.

B. Behavior
The process for mediating and/or investigating litia which violate the rules found listed in sen8 A., B., and C is as follows:

STEP 1: Teacher and/or staff intervention(s)s Bxpected, as part of basic classroom managethanindividual teachers will
intervene first on low level behavioral infractioasd will intervene first on infractions that vitdatheir own classroom policies.

STEP 2: If offense is very serious or teacher keleadditional intervention is necessary, a writeferral with recommendations
will be sent to the appropriate Principal. ThenBipal will respond to the referral within 24 hours

STEP 3: If student behavior continues, the Pridaipiintervene again with one of the appropriatgions: detention, in-school
suspension, parent conference, out-of-school sefgenr a Discipline Sub-Committee of the Board.

The teacher is responsible for supplying work ®gtudent or the Principal at the time of dismi§sah class. The student is
responsible for doing their classwork/schoolworkle/in the in-house suspension room.

Outline of Due Process Rights for Students and theParents and/or Guardians
In cases of suspension from school and possiblesigo from school, the process is:

1. The school gives notice in writing to the paren#isil/or guardian(s) describing the problem, thgtleiof suspension and
instructions to appear at the date and time ofrstatement hearing/appointment.

2. Atthis hearing/appointment the student and pasgatid/or guardian(s) have the right to be heard.

3. Parent(s) and/or guardian(s) may bring an advaeitiethem for support.

4. If the decision of the Head of School, PrincipaDiscipline Sub-Committee of the Board is disagrestti by the
parent(s) and/or guardian(s), a letter of appeat ine written to the chair of the Board's Discipl@ommittee. The

board’s committee will meet within the week anddhalseparate hearing where the due process rigtiitseal above will
continue to be in force.



114

Village Green Virtual Charter School

Bullying Prohibition and Prevention Document

The State of Rhode Island and the Dept. of Educdtave taken a strong stand against bullying irschools. Village Green Virtual
Charter School strongly supports their policies sndorking to eliminate bullying and harassmenaliforms within our school in
order to provide a safe and secure school clin@atbat all students may learn.

As part of the Anti-Bullying Education Program atl&ge Green Virtual Charter School it is importémat all members of our
community are aware of school policies includingatvbullying looks like. All students and their pat®guardians should read and

sign the policies below.

Village Green Virtual Charter School’ Statement ofNon-Discrimination

No person shall be excluded from participatiorbiadenied the benefits of, or be subjected to idiscation in any educational
program or activity available in school on the basfirace, color, sex, religion, creed, politicali&f, age, national origin, linguistic

and language differences, sexual orientation, sgoieomic status, height, weight, marital or farhgiatus, or disability.

Bullying Prohibition and Prevention Policy

Bullying is a form of harassment. For the purpasfeis policy, bullying is defined as:

The repeated intimidation of others by the realthreatened infliction of physical, verbal, writterglectronically transmitted, or
emotional abuse, or through attacks on the propeofyanother. It may include, but not be limited &xtions such as verbal taunts,

name-calling, and put downs, including ethnicallyabed or gender-based verbal put downs, and extortibmoney or possessions.

Such conduct is disruptive of the educational pse@nd therefore, bullying is unacceptable behatidlillage Green Virtual Charter

School and is prohibited.

Students who engage in any act of bullying whileciool, at any school function, in connectionttavith any school sponsored
activity or event, or while in route to or from s are subject to disciplinary action, up to amcluding suspension and exclusion.

Law enforcement officials shall be notified of kyitig incidents, as required by law.

There are many ways to bully someone. A bully wémtsurt the other person (it's not an accident)ilygng is UNFAIR.

There are four main kinds of bullying. Here are s@ramples:

1) Physical bullying when someone hits, shoves, kicks, spits or hgats others, including damaging or stealing arrothe

student’s property.

2)  Verbal bullying name-calling, mocking, hurtful teasing, using coemts of a sexual nature, humiliating or threatgnin

someone, making people do things they don’t wadbto
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3) Social bullying excluding others from the group, spreading gossiumors about others, making others look foglish

making sure others do not spend time with a ceganson.

4)  Electronic bullying using computer, e-mail, instant messaging, amh@lor cellular phone text messages to: threaten or

hurt someone’s feelings, single out, embarrassakensomeone look bad, spread rumors or revealtsedyeut someone.

Parent/Guardian Code of Conduct and Anti-Bullying Hedge

As parents/guardians, we agree to join togethér thi¢ Village Green Virtual Charter School commuymit uphold its Statement of
Non-Discrimination and the State of Rhode Islarsdife schools legislation in order to stamp outyind at our school.

By signing this pledge, we agree to:

* Keep ourselves and our children informed and avedirschool bullying policies and behaviors that @esnsidered bullying and
harassment.

* Work in partnership with Village Green Virtual @tter School to encourage positive behavior, valdiifferences and promoting
sensitivity to others.

* Discuss regularly with our children their feelngbout schoolwork, friendships and relationships.

* Inform teachers of changes in our children’s hétraor circumstances at home that may changeld'stiehavior at school.

* Alert Village Green Virtual Charter School stéffany bullying has occurred.

Parent/Guardian’s Signature

Date

Student Code of Conduct and Anti-Bullying Pledge

| agree to join together with the Village GreentWa Charter School community to uphold its Statehag Non-Discrimination and
the State of Rhode Island’s safe schools legislatimrder to stamp out bullying at our school.

By signing this pledge, | agree to:

* Value student differences and treat others wétpect.

* Not become involved in bullying incidents or béally.

* Be aware of Village Green Virtual Charter Schpolicies and support system with regard to bullying

* Report honestly and immediately all incidentsaflying to a faculty member.

* Be alert in places around the school where tieless adult supervision such as bathrooms, hgdiwand stairwells.

* Support students who have been or are subjeotbdllying.

* Talk to teachers and parents about concernssmug$ regarding bullying.

* Work with other students and faculty to help #ohool deal with bullying effectively.
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* Encourage teachers to discuss bullying in theszizom.

* Provide a good role model for younger students support them if bullying occurs.

| also acknowledge that whether | am being a burllgee someone being bullied, | have a resporgibilido something.

Student’s Signature Date
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Projected Core Sequence for Grades 9 through 12

9 ELA 9 or Literacy and Comprehension 1&lI 1 Core or remedial
Environmental Science 1 Core
Algebrall 1 Core
World History 1 Core
Strategies for Academic Success 0.5 Foundational
Computers 0.5 Foundational
Foundations of Personal Wellness 1 Elective
Introduction to Communication and Speech 0.5 Foundational

6.5
10 ELA 10 1 Core
Biology 1 Core
Geometry 1 Core
US History 1 Core
Spanish | 1 Core
Introduction to Art 0.5 Elective
Lifetime Fitness 0.5 Elective
Digication (non €2020 curricula) 0.5 Foundational
6.5
11 ELA 11 1 Core
Chemistry 1 Core
Algebra ll 1 Core
Human Geography 1 Core
Spanish Il 1 Core
Art History 0.5 Elective
Healthy Living 0.5 Elective
Career Planning and Development 0.5 Foundational
6.5
12 ELA 12 1 Core
Physics 1 Core
Pre-Calculus or Financial Math 1 Core
Government and Economics 1 Foundational
Spanish 1lI 1 Core
Psychology 0.5 Elective
Sociology 0.5 Elective
Capstone 0.5 Foundational

o
n



118

Budget Projection Form

State of Rhode Island

Charter School Operating Budget Projection
Five (5) Year Projection

REVENUE FY14 FY15 FY16 FY17 FY18
Local 880,578 1,320,900 1,761,200 1,761,200 1,761,200
State 880,578 1,320,900 1,761,200 1,761,200 1,761,200
Federal 100,000 133,000 166,000 166,000 166,000
Medicaid 30,000 45,000 60,000 60,000 60,000
CSP 250,000 75,000 0 0 0
Total Revenue 2,141,156 2,894,800 3,748,400 3,748,400 3,748,400
EXPENSES

Instruction

Face to face teaching

Teachers 450,000 675,000 900,000 927,000 954,810
Substitutes 5,000 10,000 15,000 15,000 15,000
Paraprofessionals (DSS) 40,000 81,200 123,636 127,345 131,165
Sub-total instruction 495,000 766,200 1,038,636 1,069,345 1,100,975
Benefits

Benefits calc at 30% 148,500 229,860 311,590 320,803 330,292
Total teaching 643,500 996,060 1,350,226 1,390,148 1,431,267

Classroom Materials

Technology and software 136,000 68,000 68,000 68,000 68,000
Materials, trips, supplies 47,600 71,400 95,200 95,200 95,200
Materials sub-total 183,600 139,400 163,200 163,200 163,200
Total Instruction costs 827,100 1,135,460 1,153,426 1,553,348 1,594,467

Instructional Support

Pupil Support

Data/Guidance and counseling 12,500 15,000 17,500 20,000 22,500
Library/Media 0 0 0 0 0
Extracurricular 10,000 15,000 20,000 20,000 20,000

Student Health 21,600 22,248 22,915 23,602 24,310



Pupil Support Benefits -30%

Teacher Support

Curriculum Devel/Oversight (CAO)
Curriculum Devel/Oversight Benefits
In-service/staff development

Program Support

Program Management (ITS)
Program Management Benefits
Therapists/psychologists

Assessments
Academic Student Assessment

Total Instructional Support
Operations

Non-Instructional Student Support
Transportation

Food service

Safety

Facilities

Building upkeep, maintenance
Business Services

Data processing

Business operations

Legal

Total Business Operations
Other Commitments

Contingencies

Budgeted contingencies
Capital

Debt service

Capital projects

Out of District Obligations
Retiree benefits

Enterprise and Comm Serv Ops
Legal Obligations
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6,480 6,674 6,874 7,080 7,293
85,000 87,550 90,177 92,882 95,668
28,333 26,265 27,053 27,864 28,700

0 0 0 0 0
40,000 87,550 90,177 92,882 95,668
12,000 26,265 27,053 27,864 28,700
10,000 15,000 20,000 20,000 20,000

5,500 3,060 4,080 4,080 4,080

231,413 304,612 325,829 336,254 346,919
88,400 132,600 176,800 176,800 176,800

0 0 0 0 0

0 0 0 0 0
24,800 25,544 26,310 27,099 27,912
12,500 20,000 27,500 27,500 27,500
75,000 125,000 200,000 225,000 250,000
10,000 12,000 14,000 16,000 18,000

210,700 315,144 444,610 472,399 500,212

0 0 0 0 0
198,000 203,940 210,058 216,359 222,850
165,000 88,000 15,000 15,000 15,000



Claims and settlements
Total Other Commitments

Leadership

School Office

Operations

Superintendent
Recruitment/Comm Engagement
Sub-total leadership

Leadership benefits at 30%
Total Leadership

TOTAL EXPENSES
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0 0 0 0 0
363,000 291940 225058 231359 237850
40,000 82,400 127,308 131,127 135,060
100,000 103,000 106,090 109,273 112,551
140,000 144,200 148,526 152,982 157,571
85,000 87,550 90,177 180,354 191,336
365,000 417,150 472,101 573,736 596,518
109,500 125,145 141,630 172,120 178,955
474,500 542,295 613,731 745,856 775,473
2,106,713 2,589,451 2,762,654 3,339,216 3,454,921



Budget Narrative for Years One through Five
Instruction

Face to face teaching

Teachers

Substitutes
Paraprofessionals (DSS)
Benefits

Benefits calc at 30%
Classroom Materials
Technology and software
Materials, trips, supplies
Instructional Support
Pupil Support
Data/Guidance and counseling
Library/Media
Extracurricular

Student Health

Pupil Support Benefits -30%

Teacher Support

Curriculum Devel/Oversight (CAQ)
Curriculum Devel/Oversight Benefits
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Estimated step five on salary schedule/
maintains

a 1:13 teacher to student ratio throughout
Factored at 50 days per year at 100 per diem

Design Space Supervisor moving from one
to three as the school reaches capacity, 40K

Total benefits calculated at traditional 30%,
anticipated decrease due to pension changes

Budgeted at 1K per student for hardware
and software (€2020)

Budgeted at $350 per student as a basis,
does not include €2020 (see above)

Data support from consultant Guidance
Counselor

No planned FTE in this position

Modest costs associated with student after
school clubs and RIIL membership

Part time School Nurse Teacher at daily rate

Total benefits for Nurse Teacher calculated at
30%, anticipated overestimate/pension
changes

Chief Academic Officer

Total benefits calculated at traditional 30%,
anticipated overestimate due to pension
change



In-service/staff development

Program Support
Program Management (ITS)

Program Management Benefits

Therapists/psychologists

Assessments

Academic Student Assessment
Total Instructional Support

Operations

Non-Instructional Student Support

Transportation

Food service

Safety

Facilities

Building upkeep, maintenance

Business Services

Data processing

Business operations
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Responsibilities of CAO

Info Technology Specialist; 1 PTE in year one,
1 FTEinyear 2and 2 FTEsinyears 3to 5

Total benefits calculated at traditional 30%,
anticipated over-estimate due to pension
change

Mental Health provider outsourced
to local agency or provider

Costs associated with Global
Scholar Performance Series; high
upfront costs in year one

One monthly RIPTA pass ($65.00) for each
student for 10 month per year

Universal Free Sodexo plan negates cost

No security guard planned; monitor system
and badge swipe capital projects

Maintenance in lease; 7,800 misc for repairs,
17K insurance from private agency will be a
comprehensive school package inc D&0O

Pupil Data Management System
and photocopy lease with costs

Business Management Consultant, payroll,
UCOA software, Cox service and fiscal review



Legal

Other Commitments

Contingencies
Budgeted contingencies
Capital

Debt service

Capital projects
Out of District Obligations

Retiree benefits
Enterprise and Comm Serv Ops

Legal Obligations
Claims and settlements

Total Other Commitments

Leadership
School Office

Operations

Superintendent

Recruitment/Comm Engagement

Leadership benefits at 30%
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Typical costs for services to the
board

Not ascertainable at this time

Lease amount, NNN, with HVAC and Janitorial,
$9 per sq. ft. (22K) escalating at 3% per annum
Build-out costs, furniture, IT system, VOIP
system, Video/monitoring system

N/A
N/A

N/A

Main Office and Customer Communication;

1 FTEinyearone,2inyear2and3inyrs3to5
Chief Operations Officer; key Admin position,
1 FTE in years 1 through

5

Executive function fulfilled by one fully
certified FTE in years 1 through 5.

Admissions and External Engagement; 1 FTE
in year one and two, 2 FTEs in years 3to 5

Total benefits for Nurse Teacher calculated at
30%, anticipated overestimate/pension
changes



Salary Schedule
3,000.00 6,000.00
STEP Base Masters Doctorate
1 40,000.00 43,000.00 46,000.00
2 41,200.00 44,200.00 47,200.00
1.03 3 42,436.00 45,436.00 48,436.00
4 43,709.08 46,709.08 49,709.08
5 45,020.35 48,020.35 51,020.35
6 46,370.96 49,370.96 52,370.96
7 47,762.09 50,762.09 53,762.09
8 49,194.95 52,194.95 55,194.95
1.03 9 50,670.80 53,670.80 56,670.80
10 52,190.93 55,190.93 58,190.93
11 53,756.66 56,756.66 59,756.66
1.03 12 55,369.35 58,369.35 61,369.35
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